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Thif manual uses charts and outlines to present a 
kindergarten program based on the theory that learning is 
developmental and contioiuous. The program's integrated subject * 
approach is aimed at enabling children to develop communication 
skills, intellectual abilitiesir a positive self-image, and 
academically appropriate psychbmotor skills. These faur general' goals 
are outlined in terms of specific behavioral objectives, A working 
draft of suggested approaches to achieving the stated, objectives 
forms the largest portion of the manual. It includes 4j^scriptions of 
teaching/learning strategies ^or each objective, organizational 
alternatives (learning center^,, teacher-aid€ teams, or a combination 
of the two) and evaluation processes (initial a'nd follow--up 
assessment tasrks for each objective, and guidelines for communicating 
with parents and maintaining :progress records) • Appendices to this 
section of the manual provide further information on -planning; 
reading instruction; use of learning materials'^and act,ivities such as 
beads, blocks, tools, and field trips; use and interpretation of the 
draw-a-man test; and a sample progress report form, A final section 
offers sug,gestions for sei^ecting and ordering appropriate classroom 
equipment and consumable ^nd nonconsumable materials sufficient for a 
class of 25 studentSb (ED)' .? . - 
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OVERVIEW 



Constant and accelerating change characterize^ our present-day 
society. It is imperative that v/e design a school environment which wil 
help our students master conce'pts, develop skills , . nurture interpersonal 
relationships, promote responsible behavior, and formulate values 

-necessary for survival in this rapidly changing world, ^ 

Much of the total knowledge 'an^individual achieves- is reached 
by the age of eight and the^ early years of. a child^s life become 
increasingly important to his/her total development and later educa- 
tional achievement. It then becomes our responsibility to design 
prcgrartis that prepare ea?h child with' the necessary skills to acquire, 
process, apply and evaluate information toward a developing knowledge 
system* Ho^-irever, the focus is on the child as a person , rather than 
on the amount of subject matter the childjcan master. The rationale 

"supports the philosophy that each child is of wor^li°-a person of 
continuing development vrho has strengths to be encouraged and unknown 
potentials to be released- 

The kindergarten program includes all content areas in an 
integrated subject approae^h and is based on the theory that learning is 
developmental and continuous. Much of the program depend^ upon the ^ 
child^s needs and his/her levels of development in the intellectual, 
socijal, emotiongi, and physical areas. Therefore, it is necessary 
to teach vjhat each child can comprehend according to the learning 
style incorporating his/her need to manipulate objects and be 
actively involved. 
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O « 

GENE RAL GOALS ' 

The general goals of the kindergarten program enable the child: 

1. To develop the skij^ls necessary to communicate wants, needs, 
knowledge and feelings. 

2. To deVelop intellectual abilities so as „to organise and 

• J 

pj^ocess information and relate it to an expanding store 
N of knowledge. ^ . ' . ' 

'3o 'to develop a positive self-" image through opportunities Eor 

success 'Bxxd an understanding of one's talentSg abilities a and 

creative potential. """""" 
4. i,To develop psychomotor skills that promote continued academic 

achievement . 
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OBJECTIVES FOR THE EARLY CHILDHOOD INSTRUCTION PROGRAM ' • . 

• ' . 

The general goals identified in Section A'^give direction to the o.bjec tives" 
for the early childhood instruction program. (J'hese objectives are g^,nerali2ed 
behaviors 5tat^-ifi developmental terms. They are based on the social-emetional, 
intellectual akxd psycho-motor domains within the child. Communicite^n permeates 
these t%ee 46mains.- Jt is more than. the acquisition of language skills. 
Commudication' is the tool xvhich enables the child to furfction 'gs a healthy, 
prcKiuctive iiKJJividuai in society. The diagram below illustrates the. relation- 
^of « cWnmunication to the domains and their interrelatedness : 




The Interrelationship oi the Domains 



Th^ separation of the intellectual, sociaL-emotional and psychomotor 
domains-^is done for convenience in stating objective^. In' reality the processer 
V7ithin tht2 domains are exhibited in the integrative behaviors of the whole 
child. The objectives not only encompass basic learnings but also prov^ide 
an extension for those children whose development and capabilities enable^them 
to progress further. * Evaiuatioa of the objectives can be accomplished /because 
the acquisition of behaviors related to the^skiUs can be observed. Each of 
the content areas can be used to develop these objectives. 
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Asterisks. on the "foLLowing pages indicate' bas ic obfectlves for the "average" 
. child. The statements in italics /illustratq and dlarify selected objectives 
The objectives may be met in tijaa/ ways and in all learning- centers . • 



■ , I COMMUNICATION | . ' • 

/ . 

OiraT Larig^uage . \ i 

A.. Language DeveLopraent ' 

The child vjiLL: " '-^f 

•r- Develop an adequate vocabulary to express needs, emotions and 
" experiences. . , . o, ^ o " 

Acqulire syntactic skills that enable meaningful expression. 

Relate experiences and, give information using a logical se-qtience 
V, 6f ideas . 

A; aiUld toUU about tkt eueyi^4 o{i a f^m^tj VUp thd. ^aqumcz 
:m wlhLdk tktvi occjunJizd. / \ ' 

. Clafify concepts through oral language. - 

In talizing abouut a to'tmdd tli^ ilUJLk >£dia a peeA to look iox an 
IdZ cA^anicom in^>tite,6ktj. FuA^/ie/L dA^6dk^rSion cJLaA^^l^.i> tka 
conciipt c{\ toKnado. o ^ 

predict outcomes,, make Inferences and draw conclusions. 
(ho, dUld obieAue^ a cocoon and po6tuXate^ that an <.iU>cct tc^JX 

D 

B.^'i Auditory Processing 
The child will: 
---- Distinguish and identify environmental souncJs. 

The ckiHd mynQArA^t ^otmd^ h^.xd idiiXc ch tlie P'^auaiotaido 

. Discriminate the similarities and differences In sounds; 

rhyming ;^7ords, word beginnings, word endings. ' ^ 

'^-yjUse sounds/symboL relationships.^ 

- Use consonant and vowel sounds as one means of decoding. ^ 



'Wtlteen Expression 
A. Visual Processing 
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- Visual Discrimination 

The child will: ' n ' ^ . • ^ ' 

. distinguish likenesses and dftferenCQS of forms and shapes. 
0 T/ie duZd jTiatdieJi tkt^(iohX2,QX QUomoX/iAjc imzhJ:^ to thd puzzle 

p . distinguisli likenesses and differences of pictorial^ 
. configuration^. - ^ > 

*- ' . ' " " 

T/ia diild^{)lnd6' tfit ont^^om thai dt{^{\QA(ii^ht hi a iwtiQM o{) 

. distinguish likenesses and differences *qf alphabet letters . 

• • ■ 

Thz duld n.mg\)2^ tilt "c]" magmAA.c ZeXteA. in tk^ j{(>££ote^ng . 
62Ai(L^: p p g Pu ^ 

. distinguish likenesses and differences of pri^ted.-^ words". 

The diild iciil diQ06e. thd -Ao/ne "(co-'cd in a mKdA: 
6top top btop pot^. , 

Recognition and Identification ^ 

" . <^ .- - 

The child will: 

** ^ 

- name shapes and colors, 
. d,istinguish sizer , 

name elements of pictures. 

recognize the letters of the alphabet. ^ 
, * name the letters of the alphabet-; 

read words . 
. read phrases ^ sentences and stories - 
Spatial Orientation f ^I^^i^^J 

• The child will: 



move |)arts ;of the body within a given space. 
Thz dUld gou oven, o^d undoA an ob^taoZz. 
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. sequence' from\,left to right. 

Thz ckiZd 6t/Ung^ a patta/ih oi bexuU in a lt{^t-to-'HA,glit pKocfU^o 
. comlHne letters to form wrds . 
Fine Motor Proce.^sing 
The child V7ill: ^ 
''--.Use manipulatives . 

T^ie ckiZd 06^6 cube b£ocfe^,4^eg6'aaAcU/£ao^^^g booJuU, piizzlqM,^ ^ 
maXh counte/Up and woodm aZpivaboX loXtoJiA. 

Scribble, paint, draw, cut and paste, 

vv- Use tools of writing in making letters, writing names or attempting 
to write words » . i/^ 

Tfce diild valinJtA am^rim^ ^^<' w^.K ^ ^^fe^p ti'^c chi?^ 'C6C6 
a poMcJJio ■ ^ 

, Recording Language 

The chilli will: 

Associafee spoken tTOrd/written word: labelling. . 

Th& tm&hsA pnA^vU tkt "dlno&am" on a mid vimK the. claij 
' ^modoZ that tht 'diAM' hm comPuxcXsd, 

Dictate simple stories about productions. 

\(, M ■ 

\he. tmake/L ntcondA the. &to-'uj abouX. the. zoo conAtAuction in the. 
blocks, 06 tht cJuXd tall^ tt. 

Trace printed symbols. 

Tk<i chAld dA.cMU(L& a 6iff^y aboi4 a paMing ami tkm tJWJi^ ok)QJi 
tilt leMWo i^Uk a c/iayon on p&ncM. 

Copy numerals J letters and printed words. 

Tk& druU dlcMZ^ a &to^g aboat a dJiodim o.mi thm coptu 

= VJrite own v7ords, sentences "and stories. • 

A diild sidcjofuds om mud^^ v>tnkmi, ix^iJ^Q a mvtAomiui oh 
omn complldd mn.d bookl&Z. 
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l!^nguage Comprehension ' / 

' The "child will: " t^* - 

• '**- Be attentive, 

- Understand the meaning of oral language. 

attend and recall specific information. ^ „ ^ 

" kit^ ktanlng the 6ton.y aX. tk€ UAtoj/img aznt^/i, thd dhltd ^Leca)lu 
that tkt t/ioll ttvtd mdoA the. fa^dge. - , 

e ' ^ ^ • . ■ ' 

attend and follov; oral directions. 

A tlvild.cZo^u the. doo^ig ta/im ^h,t tight and c£ap6 tlvidtjAiH^M 
piom yjdAbal dJAteXton^, 

. process information, based upon discussion and ask relavant quentiou 

- UCic^erstand the meaning of written language. 

interpret characters and events shovjn in pictures. 

knW/ that the names of objects and actions are represent ad by 
wortls • ' ' 

• read pictures or v;ords to fi^4 general and specillc T|af ormotlf^n. 

Non-Verbal Expression " 

The child vjill: 

Use nonverbal means to" cpnvey thoughts j feelings and actions, 
Thd alviZd In cA(i<Ulve movmtnt Ahow^ idoltng^ 0($ happinoAi)^ angm^ Q/ct 
Use nonverbal means to ekfcend understanding ofoconcepts- 
■ 7ht duZd mov^ imdm o^e/i an bbst&cld aooMd iA)hm giveji tkti 



INTELLECTUAL DOMAIN 



A. Observing c?^ - 

The child will: 

Identify objects and characteristics of things. 

Thd dnJM chooJ^QA and duc/Ub(L6 a mootlri o^i swugh axbt ofi JSphtuiL\ 
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Tht child notz6 veAbaiZy tht T,eZtLng an let tubto 

B. Classifying p 

The child wiLL: • * - ' 

--Group without regard for specific similarities. 

Thz ciuXd put6^he blocks In thz cxui randomly. ( 

; ' - 3 

Group according to ""similarities and differences. ^ 

T/ie drilld hQji^ct6 t/UanguZa/i bZock6 OjJ Id^ntLml hlzz and 6hape 
' aii.piant6 In hl^/keA .aviponZ coMtxucXA.o}.o 

-° Group consistently by two or more attributes. 

Glvm an a^^ontmeiit bmd&g, the, dnJJid mUi gAoup by coloK and 
6kapt<^ . , 

^ R'^^group the same, items u^ing a different set of criteria. 

- Frovide a logical explanation for the groups.. 

C. Using Space/jime Relationships 

- Space . ' , 

The child will: 

' • ■ 

orient sel^ and objects in space; develop -the concepts of body 
avjareness , position, direction, and distance . 

Thz^vUid places 6el.^ in a 6ptci'{]lc position, ah doj^ignatzd ui a 

measure length and volume. p 
/ 

- Time 

The child will: 

order events chronologically. 

T/ie child puZh In o^idoA a hQJvi2J> oi ploXixJizh 6 homing thd gn^oivth 0( 
a 
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acquire such concepts as before^ after, during, beginning and end< 
measure time span « 

Tht 'dilld obhQA.vQj> hovo many tunu lit/hht tu/in6 the. hou/i ^Imh 
du/Ung Anadz^ 
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D. Seriating 

The child wiiL: 

Sv- Order objects according to one particular attribute. 

T'm duld baiZdi> ^eue/^o^ tou)eMJ^ OjJ gmdimZtd ktlqkt^^ oHJianglng 
timm In ^eqfimce {^^om tho.' tcdleAt to tht ^hohZut^ 

E . Quantifying 

The child vjill: ' 

Compare characteristics of objects and q([iantities to acquire 
such concepts as longer, shorter, more, less 5 equivalent. 

-v- Match with one-to-one correspondence. 

Count objects. 

Identify the quantity of a given set. 
Use numbers to represent quantities. 

The ckild ^zcoKd^ in ItU/hcA counting bock the nambex o{^ tabZu in 
tht wonio 

Combine sets of objects and express the quantity. 
° Use operational Symbols when combining sets of objects (+p =) . 

F. Problem Seeking and Solving 
The child will: 

Actively seek out problems as an expansion of natural curiosity 
and inquisitiveness . 

T/ie dviid iJ> building a bnA^dgz and ZKpn.^j>6U a duiJio, to make 
tt into a d/icti^bnl.dgZo ; 

- Strive to solve problems. 

formulate "what if" questions, 
collect information. 
. analyze information. 

. draw conclusions on original question. 

. generalize conclusions to other situations. 
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II. Creative Processes 

The child will: . " 

Generate a variety of responses: fluency. 

The, ckildAtn o{^^M, many lde,cu> ioK ttjpu block ^tMit^LU o 

''''- Produce alternate responses: flexibility. 

Tkz dUZdAzn dzcJidt to buiZd an apaxtsmnt hoa&e.o Thuj dUduMh 
hQ.\)2JwZ di^^QAtnt typoM o^ buildings. 

Produce unique responses: originality. 

Wliile, biuZdA.ng thz apoAXmant baiJiding one, child 6ugge^t^ 4ome. 

imique, izatxjJie, vohlch thu cMiZdKtn tkzn AMcoKpoKotZo . . 

Embellish thoughts, ideas or objects: elaboration. 

AnotheA okltd the.n add6 on to the. imLqa^ ^e.atuAe,o 

III. Attention/Memory Processes 

A. Attention 

The child will : 

Exhibit av/areness of the immediate environmenE"^*- 
Develop the ability to focus on a selected activity. 

Concentrate„on a stimulus and gradually increase time of concentration. 

B. Memory - 

The child i^7ill: % 

Recall series , sequences , and lists: span and serial memory. 

The, child ^e,pe.Gt^ a ^amilia/i nujavuj xhyme, on, {^ngeA playo 

R6n\ember meaningful ideas and information: meaningfuly memory . 

The, dUtd budldA a zoo and H.e.calt& tiiaZ giAa^e^ ne,e,d PUgkeJi 
cagzMo' 

Recognize and reproduce forms, objects and arrangements of forms 
and objects: visual memory. - • . 

Whe,n paMting Ihe. child /iccaUU and points the. tACz ne^xt to the 
, 6choolo 

f 

Repeat s^poken series, listen for specific details^ imitS:te sounds 
and patterns, repeat oral selections, associate sounds and forms: 
auditory memory. 

< The chJJid p/ioduceA the animal 60imd& i^hilc playing with the 

ijoojydm modeJibo , 

- 8 - - A, -^-^ 
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I THE SOCIAL ANQ EMOTIONAL DQMA,INj . 

^1 • ' 

I. The Development of Self 

* , , "... 

A. Personality Adjustment ^ 

< The child will: 

Appear generall'^ happy: cope with' variety and frustration. 

Maintain a healthy level of activi/y and curiosity. 

Become increasingly self-=-re^po'nsibler self-su?f f icient", and autonomous, 
and at the same time have a healthy nG^4:-fi^t' a^HJJjtionj friendsSfip 
and love. ^ 

r?. -Self-'Esteem ^ j - \ " 

'The child will: ^ ^ 

Develop a healthy sel^f "image . 
^v-" Develop self-con51dep4e , a sen^e of personal worth, f^nd security. 
^11. The Development of Social Skills 

A. <}ladividual Relationship^ ^ 

The child will: ' , 

Striye'^o be considerate of others; begin to be aware of needs, 
fee tings and wishes of others. 

0 Vf- Biegin to develop positive means for emotional release. 

B. Group Relationships ' 
The child will: 

'V- Develop a reasonable code of behavior. 

Strive to function as a participant or Leade^r. 

Respond to group-es tablished limitations on. behaviors . 

Retain a sense of individuality within a g|:oup. 

In gKoap block plaif tho. cliiZd ^hoAU om id^a6 while. acce.vtlnQ 
tht Idm^ and pZmih otkoja to make, a con6t/ia(M.ono 
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Development of Mptivatioh for Learning 
: » The child v/ill: ' ^ 

Develop positive feelings about school, teacher and learning. 

THm^hlid l^^-mQOA to 6haA^ tect/i pe.<^u and tdaditn. ioA^/hvi tiioughU and 

Strive to: * 

. initiate tasks. /: 

* persist until completion of task. 

, work for sel'f-improvement . 

k drUZd pU/uuz6 an Aj%tQA2Mt 'hi ^pact vzhlcZoJ^o Ht/^he complete th^ 
cx)yi6t/iuc)tion a laavichlng pad and Kockzt hhAjp a{^tm txpt^mcying 
dAA^^ata>{^acXlon voith a pnloK coi/kt/iacAxono 

Pursue a wide variety of interests^ 

Cultivate a sense of aesthetic appreciation by: 

. expressing -satisfaction and pride in creative and self--initiated 
efforts * * 

■ - y 

. valuing other people^s conti:ibutions . 

, developing an awareness of and an appreciation for the environment. 
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Large-Muscle Coordination - 
The child will: 

Develop body balance ^and position in space. 

The cflttd hop6 on om ^oot and i& ablt to waZk a tuAZo 
t'-*^ Dei^^Top^on trolled movement;.'' 

Tmr^uZd '^topii and diangeA dAAo^ction In a mnnlng aativttUo 
- Develop coordination of movement. 
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II. Small-Muscle Coordlaatit>n 

, The child y^iX%\ ^ ^ ,^ * 

fr- Develop contrcflled manipulation of objects. 

The cKiZd ^iAlng6 be.ad6 and places ptg6 in a ptghooAd^ 

Develop skill in the use of crayons, scissors, and pencils. 

o 

III. Eye'^Hand Cobrdination 
The child will; 
<v« Draw geometric forms. 

Tkz ciiitd d/umxi^ cJjlcZqa and ^quia/Lt6 on, tht ckaZkbooAdo 
Trace and copy. ^ . ' 

Tht oiuJLd tAac2A a ^<mdpap(i/i loMiOJi mXk ll\ic\(iA and thm KzpKodacQl 
^ _ JX AM hando ' ^ 

ThJt cjviZd t/iaceA qvqa toXtoM In a ixtnguago. 2,xpQjUtnc<i 6ton.y^ 
•= /iim and align. 

The child ihJwm a bmn bag aX. a glv^n toAgeto 

The child th^om a batt to a pa/itneAo 
Match forms. * 
The child ^lea^^ewhleh a pazzleo 

The child eopie^ a hhape^ a letten.^ own name, o^i a mndo 
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Section & is a wo rkirtg draft and mli be 
^expanded in the summer of 1975. Farts of this 
-*j^e developed dnxi^g 1973-74 and June 1974 by . 

a group of teachers^ and parents with certain 

curriculum speciali^tsi as eohsjialtaats . 

An expansion oi this section will include 
a clarification of approaches tp teaching/ ^ . <7 , ^ 

learningj additional organizational alternatives ^ 

suggestions for recording data for various ^ ^ i; 

instructibn reasons. Kindergarten, teachers arep_ ' 1 

argecj to submit reactions -to this sect:j.on and 
iders tor additions to thi early childhood 
curriculum specialist not later than April 1975. 
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SUGGESTED APPROACHES , ^ 

THE IMPLEMENTATION \f THE PROGRAM ' ' ' . 

Essential components of any educational program in^rlude the child, 
the teacher, the 'environment and the curr(|j>£ilurff. The type and extent 
of learning which occurs wiLL depend upon each of the four components 
and their characteristics}, as xveLL as ;on the quality of interaction 
among the components. This interaction may be thought of as the ^ 
educational/j program vjhether the organizational pattern is sel f -contained , 
team t-each^/ng, non-graded or multi°age grouping. 

It is generally understood that the kindergarten program uniquely 
represents an. integrated subject apprpacJi, through which rtiultiple learnings 
take place. Kindergarten, then, is a planned program for the development 
of the. basic values, concepts and skills needed to assure success in. 
later life. Therefore it is necessary to teach what each child can compre- 
hend in-^a manner that is appropriate . for the child. 

The teacher must have identified long-ra^nge goals as v;ell'as objectives 
for specific daily activities in the curriculum. The determining factors 
in all of the teacher's planning, however,' are the child's needs and Interests 
as t\7ell as the basic principles of child grovjth and development. 

The nature of the five-year-old child 5ilemands an informal learning 
atmosphere and clearly defines the teacher's role in the educational 
program. This requires the teacher to organize time, space and iuaterials 
so that plans for the child's learning can be carried out .^within the 
objectives of the kindergarten program. ^ ° 
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TEACHING-LEARNING STRATEGIES 



0 



Teaching- Learning strategies involve the interaction of the child, 
the teachel:, and materials. This interaction is the means by which 
educational objectives are achieved. The strategies are based on the 
knoc7ledge of how young children learn. There are general approaches 
ton teaching in kindergarten as well as specific learning activities. 

With the child as a focal point, the teacher diagnoses, instructs 
and evaluates in a continuous cycle. 
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■ . PLAY ° A TEACHING STRATEGY 

/ Play is a natural function of all human beings and extends from 
infancy throughout adult life. It is an essential process through 
which learning occurs in the young child. It is the child's way of 
exploring' and manipulating through x^hich the child communicates his/ 
her feelings about self and his/her world. The manipulative stage 
is an integral part of learning and it must not be rushed or neglected. 

The function of play in the kindergarten is to help the child: 

- acquire skills 

- increase understandings ^ 
" gain knowledge 

- relieve tension 

satisfy emotional needs ^ 
-make social contacts 

As the child is^ obseirved, at play, the teacher gains understand- 
ing of his/her feelings jsnd level of development. Thusy the teacher 
is abl,e to plan activitiles which enable the child to grow academically 
and socially. 1 ^ 

Levels of play are dependent upon the social growth and develop- 
ment' of th^ylndividual child. These levels are: 

f 

° solitary play - the young child does not know how to mingle 
with others nor need "or want to do so 

- para 1 Tel play - two children play side by side with no 
interaction 

- associative play play x^rhich is not always cooperatives but 
includes interaction 

- cooperative play children plan and work together, sharing 
ideas, materials ^nd labor 

Play can be spontaneous or structured. In spontaneous play the 
child chooses his/her own theme. The direction may change often and 
does not ^necessarily conform to adult' logic. The child may be playing 
house and quite suddenly change to keeping store. There should be 
as little adult interference as possible so that the child will feel 
free to express his/her feelings. At times, «the teacher may need to 
stop and/or redirect the play in order to keep it within bounds. 

Structured play occurs when an adult intervenes and suggests 
topics or assigns roles. At times the skillful teacher, through 
questioning or other means, will lead the child to a higher level of 
play. 

7 

) 



Early Childhood K 
Section C 
September 3, 1974 



RGANIZATIONAL 



ALTERNATIVES 



\ 



ERIC 



= 13 V 



Early Childhood K 
S^iction.C 
September 3, 1974 




0 



To achieve optimum learnings for a childj the kindergarten 
classroom organization must be based on the nature and learning style 
of the five-year-pld and s.hoij flexible use of spaces ^itne, materials, 
curriculum and personnel. There are many organizational patterns 
available to the teacher, and he/she must seek those patterns that 
produce a stimulating learning environment for children as well as 
ones that give the teacher the freedom to use his/her ovm personal 
style of teaching. No tv7o days are alike, no two classrooms ^ook 
alik^, no two teachers approach instruction or cMldren in the same 
V7ay. . . ^ 

c, Suggested examples of different phases of organization are 
given on the pages which follow. 
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CLASSROOM ENVIRONTiENT AND LEARNING .CENTERS 



The kindergarten classroom i^ a learning laboratory. Centers 
(and classroom areas with appropriate equipment and a variety of well*- 
selected material^) are used for activities to implement the curriculum 

A child, given new materials, follows a sequential pattern of 
manipulation. In most cases the progression is through the following 
stages: ' ' . 

1. Free manipulation takes place as the child explores the 
things 'he/she tan do with the materials 

j 2. Guided manipulation occurs when the teacher intervenes to 
help the child clarify concepts or develop ideas. The 
child may not have a product in mind or be able to verbalize 
what he/she is attempting to do with the materials 

3. Representative manipulation takes place when the product 

is 'clear in the child^s mind. Materials are used to carry 
out plaps ,and the child is able^td talk about them. 

The teacher shoul^d be ^aware of the stages listed abovej and 
plan for the free manipulyation of new materia^/ prior," to usiag the 
material in an instructional situation. Othervjise, the child may 
focus on^ the material itself rather than on what the. teacher wants 
done with it. ^Thro^gh observations the teaeher will note children 
who have had previous experience with the material and will offer 
guidance as indicatd^d in the second stage. 

/ ' ' ■ 

When the child/^reaches the stage of representative manipulation, 
the teacher must provide new m^terials^ vjhich can be used to" develop 
new ideasi, concept J pnd products. Thus, the materials in the learning 
centers will change throughout the year, with some materials , put away . 
atid others introduce^. A balance shou]Ld "be maintained between familiar 
and new materials. 

When working in the learning centers the child: 

- exercises self ^-discipline q 
" displays initiative 

- satisfies needs 

- explores iaterest^ 

- 'develops resourcefulness 

jj 

- grows in social competence 

° develops skills * 
. r gains knowledge 

- builds concepts 

recognizes and translates symbols. 
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The teacher and aide circulate among the groups observing and 
recording data' and helping children as they wOrk. Needs, interests 
and strengths are noted and form the basis for pl&nfiing the next ' 
steps for instruction-^children are given short periods of direct 
instruction on a one-to^^one basis in small groups- 

Some general guideline^ s^yhich v^-H facilitate the use of the 
learning centers are as follow'&T — • 

« The number of centers in, use at any one time is determined 
' by space, the needs ^nd interests of pupils^) a^id the teacher'^s 
plan for instruction 

~ Centers are placed ill an area best suited to that particular 
activity 

Standards for working in each'center^^re developed with the 

children and\ogrow out of the situation 

( - Materials shquld lisu-ally remain in the appropriate center 

Materials and equipment are introduced ^ vjithdrawn, modified 
and reintroduced througnout the year 

-"A limited amount of equipment or materials should be available 
for use at ^ny one time 

Materials not being used should be stored 



Pupils called from a task should be able to return an4 find 
it undisturbed - 



° The pumber of children woivking in a center should be limited 
according tp the space and. activity > 

- Each child puts axv^;^he materials used when the work is 
finished; putting materials away is important to the child's 
learning of pattern, ordex and good work habits 

There are certain work centers recommended for the kindergarten 
classroom. A' listing of these centers, ^the materials, desirable 
outcomes and suggestions for ^use appear oh the following pages. , 
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LEMNING CEOTEIS 



CENTER 



Housekeeping 



MA.TERIALS 



stove 
sink 

refrigerator 
cupboard 

table and chairs 
baby bed 
baby carriage 



mxrror 
dishes 

pots and pans 
housekeeping too Is 
dress=^up clothes 
play dough 



£3 



picture. books 
easy-to-read books 
rocking chairs 

r^g , 



Art 



Should be: available at 
times . 



FRir 



easels 
-paints 
^''brushes 
^clay 
^<-crayons 

scrap .bo>c 
^^p riper 

finger paint 
^smocks 
■^^paste 
'•'^scissors 
^pencils 

sponges 



^Should be available at all times. 



DESIRABLE OUTCOMES 



Develops the concept qf one to one 

correspondex\ce . 
Encourages language development. 
Extends understanding of roles. 
Expresses ideas and feelings. ii 
Accepts ideafe of others and^re-- 

latest those to his/her own. 
Facilitates the progression of 

play, from one level to another. 
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ITEMS. TO BE CONSIDERED 



This center x^^ill be fairly perma- 
nent . 

Clay and water -cause the house- 
keeping tools to deteriorate. 

Use play, dough and .water x*7ithin 
^limits set by teacheV and pu- 
pils. 



Gains pleasur^^ from^blocks 
Learns to handle bodks propjerly. 
Begins? to develop acceptable li° 



brary behavior- 



r 



Re^^ds pictures and sjmibol^'. 
"Discusses books with, others. 



E^qpresises individual cTea-^f 
tivity. . 

Recognizes color. c 

Discovers that overlapping co] 
i or3 in painjting produce col- 
or variations. 

E^loizes the use of various 
media. 



Place in a well lightedf quiet 
a,rea. 

The books are .attractively di€i« 
played ^nd changed frequently. 

The child may" need help in han- 
dling a book properly. 

Each child should have clean hands 
when going to the library area. 



Counter tops provide good paint- 
ing space. ° 

This center' should be placed near" 
the sink. . 

Clay, finger paint and the scrap 
box are introduced one at a time 
and then placed in the center. 

Some materials^ may be x^ithdrawn 
vjhen others are brought out. 

Paper on the floor under^ the ea- 
sbI protects the floor. 

Five or six smocks are 'a suffi- 
cient number to be in use at 

1 any given time. 

Sponges are used for cleaning pur- 
poses. 
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CEKJER 



Li sterling 



LEARNIN/S CENTERS 



MATERIALS 



earphones ^ . 

tape recorder 
records 
record player 

books to accompany records, when- 
ever possible 
rug 



blocks 



unit blocks 
block accessories 
a rug 
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DESIRABLE OUTCOMES 



ITEMS TO BE CONSIDERED 



Develops attentional skills, 
Bedomee selective in choice 

of materials. 
Makes some personal choice 

in music. 



Develops understanding of 
quantitative relation- 
' ships. 

Develops skill in pl-anning 

activities. 
Provides opportunities for 

L:eadership . 
Shares ideas and materials. 
Discriminates in sizes and 

shapes. 

Develops- the concepts of ° 
weight, height and bal- 
ance. ' 

Develops basic ideas of 
construction. ^ 

Increases skill in con- 
struction. 

Improves manipulative 
skills. 

Acquires problem soTvlng 
I techniques. 

'Practi^ ies safety measures. 



The listening center should be 

. located in as quiet an area 
possible.^. 

A rug on the floor in this cen- 
ter is helpful^* 

Children may Qit or lie on the 
rug as they listen* 

Earphoijies should be kept off." 
the fXoQr and cleaned frequent- 
ly. 

Children choose material they , 

wish to* use. 
Material is changed often. 



A rug absorbs much of the unavoid- 
able noiseof block play. 

Blocks are stored according to 
size and shape. 

Blocks are put away as they are 
tak<en down. 
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LLARMNi; CENTERS 



MzVIERIALS 



Sand va\ :e 



V'ater pla\ 



Manipulation 



sand table 
sand 

plastic containers for sand 

brush and 'dust pan 

plastic covering ior floor under^ 

the table 
Tunnel 
sieve 

plastic sprinkling can- 
containers for measurini^ 



vjater table with syphon 
plastic containers 

(various sizes and rshapes) 
bbttle with sprinkler| top 
f^loating and nonfloatling objects 
sponges 

plastic sheet for floor 



tableblocks 
counting cubes 
lacing shoes 
beads 

dominoes -i) 
pegboard and pegs 
Lincoln logs 
ti nker toys 
Ceo-stiK 
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Dl'SIMHLK OUTCOMDS 



Measures quantities, (f 
Reconstructs work- a- day wor 

(tunnels, bridges, roads) 
Discovers certain physical 

phenomena (erosion, 1 and 

f onns , seepage, texture, 

p roper t i es of sand ) 
Represents physical space 

with ph vs ic ai ob j ec t s . 



Receives certain -sensory im- 
0 press ions. " 
MeaBui:',es liquids.. ^ 
Identifies objects that float 

and those that do not. 
Understands certain properties 

o f wa t e r , * 

.? 



Develops ideas of pattern 
and order . 

Compares and c at e.^zor i zes 
according to coIofj' size 
and shape . 

Develops eye-hand coordina- 
tion and motor ski''? Is. 

Sees tji^ rei4tionsh^p of 
parts to the XcUo 1 k . 
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ITEMS 'VO JJ]' CONS IDE RED 



Discuss the importance of keep- 
ing the sand in the sand box- 

Much di s c u s s i o n of t ti e p ro per 
use of the san^. table is' re- 
quired throu;'hbut the time 
i t i s in use . 

Limit the participants to not 
'more than thre^, preferably 
two 

Keep^ sand damp so that i t can bp 
molded and shoped, '^x, 

Children should hel'^ drain tne 
sand from the^box. ^ / 

Keep a pail of water near the 
sand tab 16 so that chiljdren 
can rinse hands when they 
finish playf n^^. 

Each child learns to b^ respon-. 
s i b 1 e . 



Place table piear the sink 
lave at least two lar^^e sponges 
and paper tqwel>jp near at hand. 

Drain or siphon the water from 
the table frequently. Chil- 
dren should^ help do this. 

Melpfvjl "^for some ch i Idi en^ need ing 

- sensor> exper ienGe^^'^ 

Limit time for inpst children 
to develop concepts of meas- 
uring, etc. 



These materials are used at the 
table in the center or on the 
floor nearby. 

The nuniber' of materials avail- 
able for use ^t one time 
shou id be control led bv the 
needs and interest of the 
^ -roup . j 
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LEAI^^MG' CHNTERS 



CENTER 



Manipulation (Cont . ) 



Woodworking 



MATERIALS 



parquetry blocks 
puzzles 
lotto games 
sequence boards 
teWcher-made materials 
coordination boards 



workbench 
saw 
nails 

^scraps of soft wood^ cardboard, 

s tyro foam 
hammer 
dowel sticks 
brace, or bit 
screws^ 
sand paper 
screw driver 
glue ^ 



/ 



/ 
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DF.S l i^M^LE OUTCOMES 



ITEMS TO BE CONSIDERED 



Eearns t^^e idea that he/she can 

make^ useful objects - 
Sees raw materials transferred 

i nto a product . 
Produces something; that is real 

to the child. 



This center is placed in the clasr;- 
rooin durin^^ the second semester 

Choose an area that is free from 
other ■ act iviti'es and lar;.'!- enoui/h 
to accommodate all nec ess a^:y Kiato- 
rials. 

Materials shtbuld be easilv acces^ 

sible to the center. 
Children are ^iven explicit <^>afet> 

rules along xvith discus clou ot 

e^rch tool and ' t s use. 
Two children work n this (enter a^' 

one time. 
Constant supervision is <le^I?ahlo . 
This rui dance mav be rc*laxe(i r,(Mue» 

what as the chi Idren Iccirii to 

handle the tools safelv. 
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*CHE TEACHSR-AIDE TEAM 



The kindergarten teacher" will , Ije one of a team of professional and 
paraprofelsibnal personnel i*ivc/lved in the education of the five-year-cfld. 
The teacher and aide fona the classroom team. The quality of tearnwork 
betweea these two is reflected in -the Child's educational program. 

\ ' ' ^ V. . • " / ' 

The .adults who work most successfully in the kindergarten: 
'? ' ■ ' ■ ' ' ' 

- enjoy workingwitK young children - 

- practice infinite patience " 
^ - exhibit sensitivity to feelings, needs and levels of performance, 

" with or without coigmunication^ on the part of the child ^, 

- can function comfortably and appropriately in a constantly changi^ 
situation. • ' . 



The quality of the 'teamwork depends upon: 



.-mutual respect and support 

- establishment andfmaihtenance pf good communication 

- understanding the rolfe of eaclr in the dai^ly program. 



ROLE OF THE TEACHER 

initiates the leadership 
role in the team 

sets socio-emotidnal 
climate 

structures classroom 
environment 

det^rmtnes the assessment 
'and plans for instruction 

determines teaching 
strategies 

establishes outline^ for 
program schedule tf 

provides the dir'ect 
instrC!ii?;tion 



ROLE OF THE AIDE- 
works \ti a team-member role 



. supports socio-emotional 
climate 

. assists in structuring class- 
room environment 

[rarticipates in assessing and 
planning for instruction 

utilizes teaching -Strategies 



. assists in mainta^ining the 
program schedule 

• reinforces instruction and 
enriches learnings 



*See the following page for 
specific! suggestions. 
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* Suggestions for Implementing the Role of the Aide 
• * 

In the kindergarten team the aide 

. works in a team**member role*^ 

- develops trust and belief in the team ' it. 

- offers ideas and suggestions for team consideration 
-'learns needed aspects of curriculum thepry from teacher 

- extends theoretical ideas into^ practice^ 

*r . . . \ 

. . . supports socLO-iemotional climate ' \ , 

- has a working knowledge of child growth* aind development 

- strengthens the childls self-concept .1 

- spots trouble situations,^ intervening When ^appropriate 

^ furnishes the child, with ahother person witti^whom to identify 
provides a greater feeling of security 

. assists in structuring classroom environment 

-''helps prepare centers ^ . 

- inauras a smooth flow of children in and out gf the* centers 

- frees teacher to work with smalf groups during work/play {:ime 
helps prepare bulletin boards 

- helps in maintaining an orderly room 

, * . ^ . ^. . 

. participates in assessing ^nd planning for instruction ; 

^- meets with the teacher for planning and evaluation, 

- helps in assessing and recording skills • 
- '^records work/play observations 

^ ; » ' 

. utilizes teaching strategies 

- supervises free-choice activities in centers 

- works with small groups 

~ assists in individual instruction . 

- helps in total-group instruction 

• assists in maintaining the program schedule 

furnishes material and equipijient* support 
gives clerical support 
prepares ins true tidltial materials 
participates in dally routines 

. reinforces instruction and enriches learnings 

- facilitates learning in centers 

- listens to at\d talks with children 

- fosters creative efforts in art, music, and physical education 

- records stories children dictate 

- reads, tells, and discusses stories 
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E V A L U A)T I 0 N IN T H^E 



TEACH pNG/\,EARNING PRO ^E S^S 
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EVALUATION IN THE^ 
T E A C H I N G / L E A^R NING PROCESS 



^ Evaluation of the young ^child's learnings is part of the continuous 
cj'cle of diagnosing, intructing, planning and evaluating. Constant 
observations -of $ach child's behavior and progress should be made and 
recorded by the teacher for use in the eye Ife , identified above. 
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ASSES SMENT OR DIAGNOSIS FOR KINDERGARTEN 



Assessment or diagnosis is a process that i^ ongoing throughout 
the year. It identifies performance levels of each child in prepara- 
tion for individualizing 3.nstraction. . ' 3 

Part I - Relationship of Assessment to Objectives 

Thfe objectives 'in the attached charts were selected from Section 
B of the Program of Studies, Early Chtldhood Instruction (Kindergarten 
Section)\ They have been designed for both i^ni'tial and ongoing 
assessment. The object ives^^lThicJi are shaded have been selected for 
initial assessment. They are a^nsidered minimal yet basic for ' 
determining starting points for instruction. The charts may serve ^ 
as a guide £0 the teacher for keep^ing a record of what has beeti 
assessed and ha#V • * 

Part II - Suggested Initial Assessment Tasks 

(Page numbers in shaded areas 'of the chart refer to ways 
of assessing.) 

- Communication - Oral Languafge (p. 37) 

. Language Development 

^ 

Communication - Written Expi^ession (pp. 38-42) 
. Visual Discrimination" 
. Recognition Identification 

. si)atial Orientation * 
Left-To-Right , Sequence . ' . 

'> 

- Intellectual - Learning Processes (pp. 43-45) , 

. Classifying 
. Quantifying 

(1 

- Intellectual - Attention Memory (pp. 46-47) 

. Visual Memory 
. Auditory Memo:fy 

- Psychomotor - Large '^Muscle Coordination (p. 48) 

. Controlled Movement 
J . Body Balance, Position in Sp'ace 

- Psychomotor - Small Muscle (p. 49) 

. Use of Instrument 



Psychomotor - Eye-Hand Coordina^tion (pp. 50-52) 



• ^art I - Relabionship of Assessment to Objectives (Section B> 

■ ■ • • ■ JS 
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S'O C I A L A:ND emotion JkL DOMAIN 



DEVELOPMENT 



^OF^LF 



.a 



SOCIAL SKILLS 
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\ ORAL LANGUAGE \ 



LANGUAGE DEVELOPMENT 



Purpose for Selection ; 



- To give a general idea of the child' 



s oral language development 



Material; 



« A picture with open-ended coqtent 

- Tape recorder (if desired) 

# ' - ■■ ^ 

Procedure : 

- Work with individual child. 

- Have the child give his/her name and age. Show picture, saying "Look 
at this picture and tell me a story about it." 

- Use tape recorder (if desired) to record verbatim verbal responses 
of child. (The children must be familiar with and have had exper- 
iences with the tape recorder before it is used for diagnosis.) 

- Record response and detemine developmental stage,' being aware of 
vocabulary, syntax, sequence, concepts and inferences. 



Developmental Stages : ^ 

(a-h below represent lowest to highest level of response.) 

a. Nonverbal - Child has no language, perhaps a shrug. 

b. Naming Objects - Child gives a noun response"for example; 
girl, boy, daddy. 

c'. Wholeness - Child says, for example: "Supper," meaning more 
than just one word. 

d. Two words - Child sayii, for example: "Go home." "See mommy." 

e. Putting Action to Noun - Child says, for example: "Children 
playing." 

f. Phrases - Child says, for example: "Hitting the ball." 
"Washing the car." 

g. Discrtptive - Child says, for example, "Brown dog." "Blue 





II 



'Daddy is washing the 



car 



"The boys are playing ball. 



II 



Source; 



- Diagnostic/Instructional Procedures in Language Arts and Math for 
Five-Year-olds . CEEC, FCPS , August, 1970, pages 20-26. 
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WRITTEN EXPRESSIOlSfc: 



VISUAL DISCRIMINATION 

Purpose fot Selectioa ; 

- To show the child's ability tq deal with visual symbol's ^ 
Task . % 



- Matches visual symbols . * 
Materials : 

- Test form (see next page) 

- Crayon ^-^ ' o ■■ ^ ^ 
Procedure : 

% . c 

- Assess on a one-to-one basis. . ^ ' » ^ 

- After familiarizing child with the format of the test, using the 
two > examples at the top of . the test, have ctjild proceed to comp^lete 
the test on his/her own within the specified time limit. See matching 
sheet, page 

Recording the Performance ; " , ' 

■ . • . ■■ I 

- Number attempted 

- Number correct 



*It is important for the teacher to consider left-to-right sequence in 
this task. - 



^ 38-- 
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MATCHING SHEET 





P 



d 



b 



3 







OO 



Ob 



GO 



bo 








DO 



QClQ obo doo. 



O A 



A □ A O A HI] O iZl A 






choo 




cnoo -^nooocoid 










♦ 




Exdrriine 



Ex/dmihe Examine Exa wi fie 
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{written expression*] 



RECOGNITION. .IDENTIFICATION (N AM][NG ALPHABET) 
Purpose for Selection : 

- To determine the symbolic level of the child,' s visual discrimination 
Tasks, : v^-v , ^ 

^ mil II ■ ttij^, 

- Recognizes capital letters (See next page for follow up tasks.) 

. Materials 
» 

Sheet of paper for each child with capital letters not 
in order 

Crayon 

^ . Procedure 

Assess on a one-to-one basis. 
H .. Child marks letter designated." 

- Names capital letters (See next page for follow up tasks.) 

. Materials 

• . Twenty-six 3 X .5 cards each with a separate letter 
. Procedure , 

Child takes cards in scramble sequence and palls out name 
of letter (start with letters of child's name to give 
a feeling of success) as they are flipped over. 'It is 
important to record the letters the child does not know. 

(Teacher note: A further extension of this would be to have child 
then "order" these letters on the table.) 

Recording the Performance : 

- Task I - Child's sheet serves jas record. 

- Task II - Record the information. 



*It is important for the teacher to consider left- to-right s.equence in 
this task. 
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I WRITTEN expression] ■ 

« 

A Model Prescriptive Diagram for Sequential Learnings 

Recognition of Alphabet — Follow-Up to Initial Assessment 

(See previous page) 





1 • 








INITIAL ASSESSMENT: 

f . 








Descriminates likenesses 
and differences in geometric 
shapes through matching \ 


\> 






Discriminates pictorial 
configurations through 
matching 


Recognizes capital letters 








Matches 6-8 visually 
like upper-6ase letters 


( 
t 


if not able to 






Matches 6-8 visualiy 


Names capital letters 

r 


perfc^rm, go to 
this^ist (start 


/ 




like lower-case letters 




at bottom) 

















if able to perform, go to this\ 


- Names lower-case letters 




list (start at top) ^ 








- Associates sounds with 






symbols 






- Produces letters " 

- Sequences letters 
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\ WRITTEN EXPRESSION^ 



SPATIA^ (PRINTING NAME) 

Purpose for Selection ; ^ 

- To determine the child who can recognize his/her name and print it 
Tasks : ■ ■ . ' ,^ 

- Recogqitiorv^ 

• Materials - • • 

• . Several cards with children's natives printed on them 

• Procedure 

Ask child to find his/her name. 
• Printing Name / 

• Materials 



Paper add a selection of crayons^ and pencils (see teacher 
^note) ^ 

Procedure 

. Ask child to print his/her name. 

(Teacher note: A selection of materials enables teacher to observe 
pr^ious^:;^xper:ienc6S with tools.) 

Recording the Performance : 





" 

Recognizes name 








Prints name 








Writes left to right 








U^es tool comfortably ^ 







*It is important for the teacher to consider left-to-right sequence in 
this task. 
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LEARNING PROCESSES - CLASSIFYING 

Purpose for Selection ; ^ * * 

' -'-To show the child's ability to form logical groupings . 
^ " Materials : 

- Three r,ed circles ' 0 * 

- Thrpe blue circles *• " . 

- J?hree blue., squares 

- Three red squares . • " « 0 
Procedure: ' ^ ^ 

- Assess on one-to-one basis 

- Place above items randomly before child. Ask the child to '*^ut 
the things together that go together ." Observe carefully wh^t the 

, child does* You will look for the formation of logical groups ^. 
(i.e., all red things together--all blues together; all squares 
together--all circles together). If the cKild forms any of these 
groupings, ask that they be "put together another way 
This means the child must change the criteria. * 

Record ^whether child can form logical groups, and can change 
criti^ria. ^tost five-year-olds can form logical groups, but will 
experience^^Ojf iculty, when asked to change criteria. 

Source : 

Diagnostic /instructional Procedures^in Language Arts and Mathematics 
for Five-Year-olds , CEEC, FCPS 5 August 1970, pages 63-68. 
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LEARNING PROCESSES - QUANTIFYING 

5 Purpose 'for Selection : c ^ 

- To determine the child's ability to quantify 

• . - . ^ 

Materi als ; < * 

\ o. 

- Inch cube blocks _ \ ' 

Tasks ; ^ , ^ 

- learning sets (See next page.) ' 

. Prooedui?e 

/ 

. . In small groups 

Place a set of blocks before each child and ask how 
' many blocks are seen- ^ [ Change<£?the amount each time, 
beginning with ^hree blocks, until sets up to nine have 
. ^ been presented, x 

- Making sets (See next page.) 

* -i ». 

^ Procedure . 

// V . . ■ ' 

. . Give child a supply of blocks and ask that they be grouped 

inj fours, sixes threes , etc- ' ' 

The Performance: 



- Record the sets that prove* difficult for the children a s*^ they are 
performing the tasks. 

Instructional Procedure ; 

- Refer tfo Prescriptive D.iagram on the following page. 



-Look for child's left-right progression in both counting and forming s 
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A Model Prescriptive Diagram for Sequential Learnings 

Sets - Follow'Up to Initial Aslaessment 
(See previous page) ^ 



\ 



INITIAL ASSESSMENT 



Naming Sets 
Making Sets 



if not able to 



perform, go her'e 
(start at the 
bottom of list) 



Developing discrimination 
of size, shape'i color 
Developing vocabulary — 
above, 6elow, beside (etc.) 
Making one-to-pne 
corres pondence 
Distinguishing of more 'or 
less • 
Identifying sets having 
one or more o^jects^ 



■ . < ^ . , ■ — - 

If able to perform go here ""^Rapognizes numerals 
(start at top of list) - Seqiiences numerals 

\ '/JritBs rfumerals 

. ' - Makes sets of more than/ 

\ less than 
* - Combines sets 

- Names numbers between two 
distinct 
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ATTENTION - MEMORY - VISUAL MEMORY ' 
Purpose for yerec*tlon ; 

To determine the child^s visual memojry 
' Materials ; 

- Com 

- Pencil 

- Scissors 

- Nail 

- Button 

- Pen ' , 
^ - Paper clip, 

Procedure : 

- Assess on a one-to-one basis 



- Place seven items on a table, one at a time, ^Ts the child is sitting 
across from you. After you.have placed all the items (coin^ pencil,^ 
scissors, nail, button, pen and paper clip), the child looks at 
the objects while you quietly count to ten. As the child turns his/her 
back, remove one item* and place it in a box that, already contains 

-several other items* The child is then to turn around and find 
the missing 'object in the box. 'Do this- for five of the items. 
The child is not asked to name the object', since the task pertains ' 
to visual memory. 



Recording the Performance : 



Yes 



No 



Pencil 








Nail 








Paper Clip 








Button 






Total Correct 


Pen 






i n 




0 



ERIC 
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INTELLECTUAL 



ATTENTION - MEMORY - AUDITORY MEMORY 
Purpose for Selection ; 

- to determine the child's ability tSD remember and repeat in correct 
sequence a series of symbols heard, - 

Materials : * 

- None necessary ^ " . ' \ 
Procedure ; ^ 

if 

- As^sess on one-to-one basis 

- Say each item below and have child repeat; ^ 

/ 

/ l. 8-4-1 or 7-3-5 * ' 

2. 2953 or 3417 , . ' 

3. Say "^aby sleeps!" Now say "Baby sleeps in a little 
bed." 

4. "We are* going to buy some candy for Mother." 

5. "Jack likes to feed the little puppies in the barn." 

Recording the Perfbtmance : 

- One point for each correct response . \ 

c " 

Source ; ' 

- Assessment of L^arninK Abilities for Beginning Kindergarteners, 
Instruction Manual, CEEC-Learning Disabilities, FCPS, August 1972 • 
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i PSYCHOMOTOR 



LARGE-MUSCLE COORDINATION - CONTROLLED MOV£>IENT, BODY BALANCE, POSITION IN 

SPACE ^-.Z 

• » • - • 

Purposes for Selection ^ 

0 

- To determine the child's large-muscle development* \ ' . 
Materials ; . • . 

- Masking -tape for a straight- line on the floor 

- Stop watch ^ " ^ 
Procedure ; 

- Assess on one-to-one basis " . ' 

- Select a group of five children and take them-to a'designated area 
within the classroom. As *the children watch ahd listen, demonstrate ^ 
the task. Each child then individually performs the "task. \\ Accurately 
record the child's perfarraance ^during tl\is time, ' \^ ^ 

Tasks : . - ' . ^ • . 

- Controlled Movement ' 

. Run - Child runs on tiptoes arid stops. 
<i • Skip - Child skips, maintaining-^ alternate hopping foot pattern. 

Body Balance, Position in Space 

• Stand - Child stands gn one leg 5-8 s*econds. The other foot may 
not be touched to the floor or the child may not move out of place. 

^^•5^ . Heel-Toe Walk-Forward - Child walks forward five or more steps 
V7ith heels one inch or less»in front of toes. 

• One-Foot Hop - Child Cakes 8-10 hopping steps on -d- reasonably 
straight J-ine. The child's othfer foot may not l^pu^ch the floor. 

Recording for Perfomance : 



Chi Id ^s N arae 



Task, 



Yes or No Observations 





Running on Tiptoes 










Skipping 










Standing on One, Leg 










Heel-Toe Walk-Forward 








) 


? -One-Foot Hop 









ERIC 
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I PSYCHOMOTOR*! 

m 

SMALL MUSCLE USE OF INSTRUMENTS (DRAW-A-MAN) \ ^. 

J . \ 

* Purpose for Selection ; n . 

- To determine the child's small-muscle development \ r ' 
Mater ials ; I. ^ 

^ ■ ' . : ■ 

- Unlined white paper, 8% x 11 inches 

- A pencil for each child 

Procedure : it • 


^ Assess a small group of children. \ 

- Before evaluation, enter the name of the child and. the date %i the i 
" upper left hand corner of his paper. Distribute the papers^ so that 

the above ^data is at the top of the sheet but turned face down. 

- Give directions; "^aw a man-- make a picture of a man on your sheet 
of paper." If any child:^en seem unable to respond to the directions 
to draw a man suggest that they draw a boy, gi?:l or woman. 

Recording the Performance : 

- Use the MRT manual or The Draw-A-'Man Test prepared by R; J. 
Schillo, September 1969. ^ - 

See C Appendix. 



••It should be carefully noted and recorded as to whether the child used 
left or right hand when drawing the man. , \ 

1 



Eayly Childhood K V 

Section C / * ^ 

September 3, 1974 ^ * 

I PSYCHOMOTOR**! 

^ a 

c 

EYE-HAND COORDINATION - DRAWING GEOMETRIC FORMS 
' Purpose for Selections : 

- To determine the child's eye-hand coordination 

Materials : • ^ ■ ^ ' 

\ ** • j. ' ■ 

- Copy fqrms 

- Pencils , 
Procedure: > . • 

- Assess a small group of children. 

\ - ^ <^ 

- Select a quiet- tdble area where the .children will not be distracted 
easily. Seat cVildreh at desks or table and ask them to make a 
picture like the one that is given. See copy forms. ^ Child copies 

\ the forms ^iven. ' * 

Recording the Performance ; " V 

r In^ general the scoring criteria given below "have been taken from the 
descriptions in Information Report" Tests in the Child Study Program 
by Dr. Richard Schillo. One ppint for each form successfully copied . 
should be recorded. ^ « 

. Circle - One continuous, wfell-closed line approximately round. 

The long axis may be as much as half again as long as the short 
° axis. 

• Cross - Two continuous lines of approximately equal length 
>, intersecting at ^hei^r approximate midpoints. More + than X. 
Squar^e - Closed figure With four, clearly defined sides. 
. Triangle -'Three clearly defined sides, one corner higher than ^ 
the others. 

. • Rectangle- - Closed figure with four sides; shape clearly differ- 
entiated from square. 

. Verticil Diamond - Closed four-sided figure with approxi'hiate 
rotation.' Allow one line bowed or wiggly; allow one corner 
wit^Cover shoots, gaps; allow dog ears; allow to be rounded. 

. Divid^jd Rectangle - Outside; closed figure with four sides, shape 
dif-f^rentiated from square. Inside; continuoi^s lines of 
appi^Sximately horizontal7vertical orientation. Score very 
leniently on intersectioa." 



*Left or Right Hand - Circle the appropriate letter in the box at the corner 
of the copy forms for child's usage of'left or right hand. 
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COMMUNICATItJG WITH PARENTS 



Close communication between home and school is essential if a 
child is to be given maximum help in developing his/her potentialities. 
This contoaunication is especially important during the early childhood 
years. The child's successful adjustment to a .totally new environment 
is best achieved when both parents and teachers share a. concern and 
responsibility for progress. 



Communications should: 

- be designed to serve a positive constructive purpose 

- assess academic, physical and social progress 

- focus on the individual child's grov/th in relation to the early 
childhood objectives 

- indicvate where there is need for improvement 

- be presented in terms that are meaningful 

- include suggestions for parent to use in reinforcing and supplement 
ing learnings 

Conferences 



Conferences can provide the most effective v/ay for parents and 
teacher to .meet , exchange information, gain insight and develop 
understanding of the child's needs. 



Individual "Conferences - Carefully planned individual conferences 
should be given priority over other methoids of communicating with 
parents when there is time to schedule them . Parent conferences 
should be held at I'east twice a year. 

Special Conferences - Conferences may be called at any tiuie during the 
year when either parent or teacher feels a discussion is necessary. 

Student Conferences - Informal discussions between teacher and student 
should be considered as a means of keeping the child avjare of his/her 
progress * 

Group Conferences for Orientation and Information - When classes are 
large and time is limited, the parents and teacher may find group 
conference for orientation and informa^1oa satisfactory. Groups of 
parents meeting with the teacher could profit by sharing their comments 
and questions. 

/ 
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Guidelines for Individual Conferences * 

• , ^ ■■ ~ ' 

Parents are especially anxious to discuss the child's reaction to 
school. Many of them hesitate to request a conference but welcome the 
opportunity to talk with the tdacher. Parents know their child better 
than anyone else and can be very helpful to the teacher, A successful 
conference is important in, bringing about a co-operative friendly rela- 
tionship between the school and home. Every parent should have the 
opportunity to have one or more conferences with the teacher 'during the 
scliool year. One of these should be early in the year. The responsi- 
bility for the success of the parent-teacher conference res-ts primarily 
With the teacher. 

the following guidelines offer help in planning and participating 
in conferences: ™ 

The teacher: 

preplans the conference, deciding upon its purpose and points 
wished to be discussed ^ '.^ ^ 

sets up a comfojTtable meeting place where there will be ptrivaey 
without interruptions 

is relaxed, unhurried aad friendly 

encourages the parent to express thoughts and feelings with 
the knowledge that they will be listened to and understood 

encourages both mother and father to attend the conferences 

is objective and specific in remarks' and offers constructive 

suggestions as well as constructive alternative methods of 

working with the child 
f 

avoids educational jargon 

accepts parental confidences without forming judgments 

avoids sensitive and/or personal topics unless they /are 
• pertinent or inti:oduced by the parent' 

summarizes the conference with agreed-upon next step^ the 
school will assume and those the home will assume 

closes the conference on a constructive, reassuring note 
Which fosters continued cooperative action. 

A brief , dated purpose and summary of each conference should be 
placed in the child's cumulative tecprd. 

- 54 - 
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Records 

The teacher should: 

- maintain the permanent, cumulative record 

- -keep continuous records of each child's progress during the year 
for the purpose of planning for instruction and reporting to parents 
and includes such items as: 

. assessment sheets — initial and ongoing 

. accounts of conferences and telephone calls \ 

. notes on significant happenings affecting the child 

. examples of drawing^, paintings, handwriting, etc., which show 
the child's development 

file copies of all progress reports 



Early Childhood K , , 

Section Q ^ * " 

September 3 , 1974 - '5 

THE KINDERGARTEN PROGRESS REPORT^v -. GUIDES AND PROCEDURES 

(See Appendix No', 11*) / ' , . . 

The 'Kindergarten Progress Report is based on the objectives as stated 
in the Program of Studies for Early Childhood. 

<,The progress report serves as: ^ 

'-a way. €o assist parents in understanding the child's achievement 

* 0 

- an excellent plah for conferences since it is based on objectivfes 
. of the kindergarten program. (When used for conference written 

cdnments woufd nctt be necessary.) 

- the teacher's record and .notes^' on conferences and the school's 
record of the child's progress. (Place in the permanent fodder.) 

^ .* . ' ^ 

- basis, fior future teaching, ^ ^ 

- a notation sheet^ for parents to use for writing their own notes 
during a conference. Thus, at the conference, each person should 
be supplied with copy of report card. 

Procedures . • 

The progress report form is printed in duplicate. The original is 
to be sent to the parents in a 7k x 10?^ brbwn envelope bearing information 
noted below. Parents: will keep the report and return to the school the 
signed slip in the envelope. The duplicate copy will be filed in the^ 
permanent Vecord folder. 



Kindergarten Progress Report 



St:^^dent^s Name 
Teacher 
Name of School 
School Address 



Attendance 

Days Present 
Days Absent 



Please return to the school with 
enclosed parent signature slip. 



*It is planned that the Kindergarten Progress Report developed in June 
1974 'be used for the 1974-75 school year and revised," if desired, for 
subsequent years. o ■ « 
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Reporting ^lan "^ . " • 

There will be four reporting periods consisting of: ' ' 

- First period ; Parent conference^ using- progress report as guide 

\ \ 

- Second period : Progress report ' ^ 

Third period ; Parent conference.^ and progress report (This 
conference is optional until released time is provided.) ' . " 

- Fourth period ; Progress report 
Clarif icatioti 

To have each teacher use terms Listed below in a similar way, meaninga 
or examples have been^ given. 

1. The evaluation scale on the progress report is defined as follows: 

- YES — the child has reached the level of proficiency. 

- MAKING PROGRESS>--the child, is working towards the level. " 

- NOT AT PRESENT"<desigm^te under Comments the meaning which applies) 

a. Child is expScted to achieve bat is not^ 

OR • 

b. Developmentaplly, . the child is not ^expected to achieve at this 
time. * . 

2 . IDENTIFIES LETTERS OF THE ALPHABET— Chi Ld/is- able *to ' name letters 
V when presented out of. sequence. 

3. DICTATES STORIES- -Teachers need to refer to levels of dictation as ^ 
stated in the objectives, . 

4. NUMBER CONCEPTS— Should the teacher want to amplify this area, 
reference should be made to the Program of Studies ' "Idtel lectual 
Domain," the secti6n on "Quantify." 

5. COMMElNTS--The teacher 'uses the comment column if needed for 
clarification. . • ^ 

t E^g.— Delineation of items will be needed for some children. 

For tWse with learnings extending beyond specific items on the ' 
progress report notes should he made. Reading progress should 
be included if applicable. 



^Maximum of 30 minutes per conference 

If the child is not achieving, a more intensive diagnosis by the teacher 
is necessary as well as a review of the proper instruction Level and an 
evaluation of teaching methods and matertals. 
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Appendix -No . 1 ^ Early Childhood K 

Section. C 

PLANS FOR THE FIRST DAYS OF SCHOOL September 3* 1974 

Plans should be made with the principal for a shor't newsletter to 
be sent to each parent (preferably before the, start of school) which; ^ay 
include such items as: , • ^ 

- Names of .adults who will be working closely with the children--teach 
aide, principal, ^secretary , librarian, bus-drivers 

- List of materials parents could contribute*(old shirts' for painting, 
baby food jars, buttons, scraps of wood, material, IBM cards) 

^- Appropriate dress suggestions for an ^ctive kindergarten program. 

- Need for children to have tags with name, address, teacher, 
and bus numbier , if appropriate . 

Organization of the Room 

The' teacher should give consideration to the folflowing things in 
getting ready for the first day of school: 

- Identify^ the classroom sp that it is easily recognized by the 
kindergarten child (large, colorful symbol)/ 

4- - Limit bulletin board displays. (A room should be attractive but 
not cluttered when children enter* Space for immediate display 
of children's work should be available,) . 

- Establish a limited number of centers. 

. Suggested centers: library, art (using „pnly large crayons and 
12 X 18 paper), manipulative (beads, large blocks), listening. 

/ - Location of centers &hould be clear to anyone entering the 
room. 0 o 

i 

. It is important that not too many materials be available during 
the first days of school. 

" Planing 

Before the Opening 0f School : 

- Examine children's pre-registratlon records noting children v/ith 
special problems. * 

- Contact support personnel in schpol (librarian, cafeteria managerj 
etc.) regarding scheduling for the kindergarten. 

- Plan with your aide determining specific responsibilities for the 
school year, and, in particular, for the first days of school. 



- Plan and write activities for the first day. 



Early Childhood K 
Section -G ' '^Qi 
September 3, 1974 

' •* Plan in a general way the first two weeks of school. 

. Make flexible plans with extra activities. 
Plan observation assessment of children. 
' * Make specific plans for introducing materials and procedures. 

Consideratioas for the First Day 

- Arrange for children to be met as they enter* the building. 

- Provide identification tag for each child. 

- Explain organization of the room and show: 

^ the bathroom, location and proper use 
. . the coat room or ra>:k 
. learning centers. 

- Provide activities for initial assessment. 

Example: Crayons and paper to draw a man, show handedness, write 
name, etc. 

- Be aware that informal assessmerlt can^beycarried out through 
general classroom .routine. (Can a chit3^ recognize his/her name 
tag on the first day?) 

- Select activities for the first day such as (see "Typical Day 
Early in the Year*' on following pages): 

. Group discussion time 
\ Learning centers 
• Snafck time 

Psycho-ihotor activity 
. Mu&ic "time 
. Story time 
. Planning time 

..Talk about what will happen tomorrow. 

.. Review what has happened today. 
^ . . Review standards for going out of the building. 

Remember - this may be the child's first experience in a group. 




( 
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' Section C 
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AN EXAMPLE OF A DAY'S PLAN EARLY IN THE YEAR . ' ' 



A ty^pical day's plan is provided to show specific ways that a day's 
activities may be organized to provide a balance betWfeen: " child-selected 
and teacher-directed activities, group' and individual activities , vigorous 
and less active play, and firsthand arid vicarious experiences., T^his balance 
is achieved by giving appropriate (not rffecessarily equal) weight to the 
activities. « » 

As the year progresses, the schedule will change to meet the needs 
'of the students and the style of the teacher. 



Approx. 
Time 


.J Typical Day--Early in the Yeat" 


20 min. 

/ 

• " • ■ 1 


Greeting (unwind) ^ 
^ ( e.g., options: 
Children's Arrival — . books 

, . simple puzizles 
. crayons, paper 
Teacher* and aide speak to* child 


20 min. 


Total Group— ^ example: 

bell 

L. Signal--teach what signal is — records 

piano 
L Lights 

2. Sing, name games, introductions 

sharing 

3. Review routine — calendar o 

attendance 

0 introduce new center. 

child »hoose area of 

4. Pian for work period--example: ( 

Blocks 

house 

painting 

A few children move from* group at a time 
(Children will need help in developing . \^ 
ability to choose.) 
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30-60 rain. 



15-20 rain. 



Work/Play Period--Teacher. and Aide 
(Extends as year progresses) ^ 



Assess informally through 
observation such as - 



20-30 rain, 



20-30 rain. 



SCLSSLOrs 

handedness 
dexterity 
listening to language 
social adjustraent 
individual inferos t 
interest spgn 



2/ Help children raove from^one task to another 

3. Give signal for cleanup ' ^' 

4. Both teacher and aide assist with cleanup 

5* Teacher designates an area for those who have 
finished 

. teacher or aide raight bring thera together for 
singing, finger plays, etc. 

6. Teacher disraisses children a few at a tirae to 
* wash for snack 



Snack 



Teacher maximizes learning experiences such as 
counting and one-to-one mS^ching as children finish 
snack. 

-Each child cleans own area aad gets a book to look at 
while others are finishing. « / 



Active Movement (Indoors or Outdoors) 



Total Group — story, evaluatipn, preparation for dismissal 



ERIC 
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\ 



^ , READING IN THE KINDERGARTEN 

Based, on Objectives for Early Childhood Instruction Program 
Program of Studies ^ Section B . 



Y 
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YES', WE DO TEACH REALTIN^.- 

! — ^ — ^ •t C c; Q , 





Teacher 



1. Assesses 

2. Plans strategies 
(e.g., child-selected, 
teacher-directed*) 

3. Plans organization (e.g., in- 
dividual, small-large group) 

4. Selects materials 

5. Instructs, fi^cords , 
evaluates 



i 



Resources 



1. Child's experiences and 
interests 

2. Manipulatives 

3. Multimedia materials 

4. Printed materials 




TALENTS 



NEEDS 



INTERESTS 



Reading is a communication^ skill and is simply another step in language 
development. It is both a perceptual and a thinking process. ReaSing 
enables the chtldf to give meaning to written symbols. It al^lows him/her to 
move from sensox^ -motor through concrete experiences to the abstract 
level with symbols but does not' limit him/her to the print'ed v^ord. Reading 
involves the child's developmental level, visiial and auditory perception, 
speech patterns, experiences, 'emotional artd mental maturity, concepts, 
and skills- READING IS TAUGHT I!^ KINOftlGARTEN. 



TEACHER'S RESPONSIBILITY IN READING INSTRUCTION 
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A continuous progress philosophy means that reading is to be 
taught in the kindergarten. There are many alternative ways to teach, 
reading. The teacher must internalize ways to approach reading 
infomally . The teacher must develop built-in antennae which give 
signals whenever or where\^r a child is involved in a situation which 
renders him/her open to /intervention. The teacher must know the 
thild's level of achievement, in order to properly teach. The teacher ,^ 
must continuously observe and listen, *ln order to keep pace with 
growing an^d expanding needs of the child. 

0 

With the objectives in mind the teacher diagnoses each child and 
determines at which level each is working. The teacher can then 
formulate plans for working, with the children using materials and 
learning centers with basically two approaches. 



1. Child Self-Selects the Material or Center 



The teacher builds on the child's interest in. the chosen 
activity "^trttSidering the level of needs as the objectives 
are worked towards. 

E.g. - A child chooses to paint a picture from experience; 
the teacher asks if the child would like to write 
a story. 

E.g- - A child chooses block play; the teacher suggests 
making a sign for his/her zoo and extends the 
child's interest v/ith books about"" animals. 



2. Teacher Directs Instruction 



A specific child or a group of children is called to 
work with the teacher on a pre-planned lesson. 

E.g. - The teacher has a small group of children drav; ^ 
pictures and helps them write names of objects 
in their drawings. 

E.g, - The teacher helps a child read a story from a book 
and determines if help is needed with a decoding 
skill. 



Early Childhood K 
Sec*:ion C 
September 3, 1974 



H 
H 
O 
W 

s 

o 



o 

M 

H 

I 

I 



CJ 

o 



o 
d 



CO 

a 
d 

•1-4 

d 
o 
o 

m 

0) 
0) 

d 



CO 

d 
o 

d 

CO 



o 
o 

CO 



o 
u 

^ • , 

a CO 

CO c 

0) o 

iJ 

0) COJ 

■U CO 

CO 

,.xj d 

(U 

> CO 

•r< Q), 

*J u 

M d 

B -d 

•1-4 0) 

>. 

CO 

> 

4J d 



CD 



< 

g 

o 

s 

M 

H 

i 



M 
CO 

< 
o 

CO 













D 










O 








o. 










CO 


do 






on 


QQ 


d 






•H 




•1-4 






U 


d 


d 






. Q) 


•1-4 


M 






t-l 


1-4 


CO 








0) 


0) 






§• 


re 








CO 




'C3 




CO 




0) 


d 








> 


CO 


> 


.GO 


•1-4 . 


•i-i 






CO 




4J 


u 


•1-4 




d 


1-C 


0) 






3 


CO 




a 






to 


u 


CO 




CO 


Oi 


CO 








Q) 


si 


CO 


«o 


GO 


4J 






•rrJ 


0) 






u 




4J 






•r4 \ 


U CO 


CO 




0) 


d 


<0 CO 


u 


6 


> 


•r4' 




0) 


o 


•1-4 






d 




U 








o 


XJ 






o 


GO 


CO 


0 - 





d 

I 

> 
o 
u 

Ou 
B 

•1-4 
I 



0) 
CO 



M 

O 



CO 

M 
O 



CO 


















0) 




Q) 
















d 






M 


O 






3 








CO 


XJ 




G) 
























4J 




d ^ 










4-1 




d 


(1) 




CO 


0) 








d 


O 




•1-1 






d 


CO 








CO 


ICO 






GO 




o 






09 




03 y-xj 




O 

• 


d) 

CO 




•1-4 

XJ 


an 




d) 




CO 
0) 


0) 




44 






a O 


0) 


00 


v~4 

Q-i 




d 


fa 




d) 


o 




4-1 


> 


XJ 


O 
















CO 


•1-4 


)-« 


4} 




CO 


4-1 




M 






' "1-4 


XJ 


o 


Ou 






O 




CO 


GO 




4J 


CO 


4-1 




CO 


CO 






> 


d 




CO 


0) 


4-4 


W 






d 










CO 


M 


Q) 


Q) 


o 


d 


o 






CO 






U 




(-< 




CO 






'd 






CO 




- 


4J 






4J 




•1-4 


CO 


d 


0) 


d 


0) 


o 


3 




CO 








o 


CO 


•1-4 


XJ 












CO 


•1-4 


CO 




CO 


CO 


•1-4 


O 


u 


o 


CO 


0) 




0) 


0) 


•H 


0) 


M 




0) 


u 






CO 


M 'C3 


4J 


3 


4J 




u 


1-C 


CO 


CO 


•1-4 


Clii-4 


1-4 




d 


> 






a> 


> 


O 




M 


d 


CO 


o 


Q) 


Ou 




3 


•1-4 


0) 


0) 


a. 


•1-4 


> 


u 




CO 


0) 


GO 


XJ 


M 


















u 




Cu 




















3 


cu 




















CJ 


CO 



















CO 

o 



I 

o 

> 



< 


of 




hes 






0) 










0) 


CO 






CO 








0) 


M 


•1-4 




> 


CO 








4J 


CO 






•1-4 


0) 








CO 








4J 


f-i 








M 








1-C 


0) 


3 






0) 




d 




CO 


M 








T3 




CO 




O 










1-4 








D- .-1 


4-1 




•1-4 


CO 




CO 






CO 


O 






d 


o 


(30 






d 


0) 




CO 


o 


XJ 


d 




O 


o 




d 


u 




•1-4 






•1-4 


cn 


CO 


o 




09 


f-1 




0) 


XJ 


d 


a. 


•1-4 


0) 


d 


0) 




> 


o 


. 0) 


'1-4 


XJ 




1-1 


0) 




0) 


§ 


CO 




CO 




bO 


4-1 










CO 


f-1 


o 


O 










CO 


d 


0) 


4J 






CO 


O 






o 








GO 


M 


4J 


o 


CO 


•1-4 




CO 






0) 




4-1 


CL 


4J 




0) 


CO 


0) 


J3 


09 




O . 


CO 


CO 


> 


M 


Q) 


XJ 


d 


CO 




f4 


3 


•1-4 


0) 


d 


O 


1-C 


d 


0) 


0) 


'C3 


M 








e>o 


CO 


> 




•1-4 


XJ 


4J 


4-1 


4-1 


0) 


0) 


0) 




> 


CO 


6 


O 


O 






'C3 




•r4 
















'C3 
















b 



d 



I 



d 

XJ 
CO 
3 
•P-) 

•1-4 

CO 
C 
O 
CO 
M 
0) 



to 



CO 
M 

d 

60 



0) 

0) 
4-J 



0) 
> 

.-I u 
•1-4 

CO 

^ o 

■U .1-4 

^ u 

CO 3 
0) O 



CO 
CO 

CO 



0) 

a 

CO 

XJ CO 

d 

0) 0) 
•1-4 ^ 

0) '1-4 
to 4-1 U 
4-1 CO 
3 _ 
»-l CO 

bo I d 

d 4-1 CO 
•1-4 t-l 
CO Q) f» 
CO CO CO 
3 
O 

0) a 



0) 
M 
O 

d 

•1-4 



d '1-4 

•1-4 XJ 

CO O 

S r3 



CO 

o 



CO 4J 

d 3 

O CO 

_ CO ^3 

ja M CO 



o d 

4-4 CO 

0) ^1-4 

0) ^ 

d CO 

^ 0) 

^ u 

CO 4-1 
0) 

d 

CO o 

CO -U 

CO CO 

^ .1-4 



0) .1-4 (U 

S 4-4 > 

■1-4 4-1 O 

4J CO »-l 



M 










O 


u 


d 






•r4 




0 






d > 










CO CO 


4J 


CO 






.1-4 


d 




4J 




0) 4J 


0 




•1-4 




d 


.1-4 


GO 


f-l 




4-1 CO 


XJ 


u 


CO 


CO 4-1 


Q Oi 


f CO 


0 


■ 3 


d o 






•1-4 


'C3 


o 


0) Ci 




.> 


•1-4 


U 0) 


f-l .1-4 


0 e 


CO 


> 


CO 


0 XJ 


M -1-4 




1-C cu 


0) o 


u u 


00 — 1 


0) 


'C3 3 


M U 


CO 






d Q 




0) cu 


0 'C3 




•r4 M 


CO -U 




XJ 0) 


'C3 


00 


d 


4J U 




d 


CO 


U3 0) 


0 


CO GO 


CO 


d CO 


O4 -U 


CO 


T3 ^1-4 




•1-4 


0 CO 


4J M 


d -1 


CO 


CO d 


f4 .H 




0 ^ 


cu 


4J •H 


0) 09 


Q) 


CU CO 


3 


d 


> d 


U CO 


CO -U 


0 


•1-4 -U 


0) 0 


.0 0) 


0) CO 


u 


CO •r^ 


'C3 0 


CO »-l 


M 0) 


to 


e St 













§ 

0) 
4J 
CO 

w 
I 

f-l 

Q) 
CO 



0) 




4-1 




bO 




f-l 




CO 


ca\ 






S * 






4J 


•H 
1 






•1-4 


oT 




U 


4-1 


a x: 


3 


f-l 


d 


4J 




0) 


0) 




0) 


CO 




0 


CO 




•1-4 








4-1 






^ 


d 


f-l 


d 


4J 


0 


CO 


CO 


f-l 


u 


d 




CO 


1 


0 




0) 


4-1 


CO 


ClO 


XJ 


f-l 


U 


d 




0) 


0) 


•1-4 


CO 


CO 


cu 








d 


CO 


CO 


4-1 


CO, 


a. 


a. 


0 


4J 


0 


0 




CO 


f-l 


f-l 


0) 


U 






CO 


0) 


> 


> 


d 








0) 


d 






CO 


3 












- 68 - 



ERIC 



X 



xn 
a 



04 



to 

00 



4) ftO «l 

«*4 G C 
O 

13 AS -.^ 

C « « 

C3 a 3 

to « u 

<u <u c 

0 o 
a u o 

M 01 G 

01 (<9 

X <U N 

<U 4J 4) 

m u 

aa CI r: 



o 
< 

w 

H 

2 



o 

23 
O 

H 
< 



o 

CI 

•J 

M 
CO 

s 

5P5 



0 



a 

o 



o 
5?; 

8 



Of 
< 



^ M ^ 

u a M 

r-l T3 <M 

0} C C 

Q5 to f-4 

«? 
£3 



o d 

(44 f-l <£» 

CO 73 
73 3 
C 

eg d «+4 

O O 



73 
U 
O 
• ^ 

3 d 

0) ID 4J 

s s 



s 



<a . _ 
o to a 
dec 
u P o 

^ O 3 

(U (U d (U 

X 11. *J 

CO > U •!} -tJ 

<a >rl •O 

^ 60 00 d ^ 

o to 

^ 'tJ ^ %73 

0) r. K^u 

pt5 * to W O 

■ * 



CJ 



-1 





Early Childhood K 
Section C 
September 3, 1974 



69 



il j/ ■> 1 



Early Childhood K 
Section C 
September 3^ 1974 



Appendix No* 4 



PATTERNING 



~ With the development of. logical, concret^e thinking, the child begins 
to grasp the notion of classes and of logical relationships ,. This gi^asp 
is 'demonstrated thrqugb the child's ability to order objects in series by 
size, height., color,, and so forth- . Patterns then provide, the child with 
experiences th^t provoke thinking arid discovery- Patterning also repre- 
sents ^ability to perceive a whale and the relationship of the parts 
within t:he whole §5 determined by ^repetition and design^ 

Concrete objects, such- as beads on a string, cubicle or parquetry^ 
blocks, and pegboards should be used in the. (eaf liest stages of patterning. 
Because of the complexity of the task of pegbgard^design, experiences ' 
with beadff and blocks should precede pegboards-. Later,' colored construction 
paper^and felt shapes may be* ^adually used- * - 

^About 30 minute^ per week per'chi]i,d should be spent in working with 
ins true tionally oriented^ manipulation of patterning matetrials- All ^; 
" patterns or designs should be checked by the teacher or aide wh^n completed 

by the child- ^-^ ^ ' X \ - ^ 



BEAD DESIGN 



An Individual or Small-Group Activity 



ERLC 



9 Purposes . ! ' 

• ■ « " I 

- To increase visual discrimination of figural materials | 

- To develop hand-eye coordination 

^ - To provide kinesthetic clues to help the child discrimin.^te ^betxvreen 
different shapes 

<?' 

-^.To provide practice in left-to-rlght progression 
Pattern Sequence 

Patterns should be structured to provide increasing difficulty and 
a concept of design as a recurring /pattern: 

- 1 shape with 2 colors--]]^ — rB~1 — 1 R 

- 2 shapes vjith 1 color--[]Tj-- R R } — j R. 

- 1 shape K'7ith 3 colors-- ^ R G r - nr'' --i B {-- rGl 

- 3 Ghnpes with 1 color — HP --! bI""- ; B r - ripr -«'~}-'-i B H 

, ^ 

- 2 shapes t.nth 2 craors-"-nn--nr-4Tl-H B h-l R i--rirj-- 

- 3 shapes with 3 colors'^- ! R j -- B ) — j G h - FRl -'" ! B I -" ! G ^ - 



70 - 



Early Childhood K 
Section C 
.September 3, 1974 

Hatlipulative 'Sequence 

The child should have ^kiperience with the following levels of 
manipulation: 

- Free manipulation of beads for familiarity with shapes, colors^ 
^ textures, and resistance of the bead as it is strung on a lace. 

- Manipulation, under the supervision of the teacher, which uses the 
s6:quence of patterns given above and allows the child to 

. xopy a design strung by the teacher ^ with the design in front 
of the child 

. reproduce a bead design from a pictorial representation^ 
• create a bead design of his/her own .J 
Guidelines 

- Each task should have its own box of beads. Beads for creative j 
productions should include four shapes and four colors. 

- The child niatches shape and color, left to right. 

- During initial instructional periods, attention should be focused on 
differences in shapes and colors. Appropriate names for colors and 
shapes should be used. 

- Observation during the free manipulatory period should help determine 
possible pattern and manipulative sequence as a first step in 
evaluation. An assessment of the child's ability to deal with levels 
of. pattern and manipulation should follow the free manipulatory 
period . 

- A child's success in duplicating designs determines how rapidly 
movement from one level of complexity to another is done. 

- Creative design may occur at ar.y level. The child may intuitively 

- design a pattern and be unable to explain its sequence of repetition. 
A higher level of creative design occurs when the child is able to'' 
explain the pattern made or V7hen a pattern 'in mind is attempted to 

be produced. 

- The idea or concept of design can often be strengthened by helping 
children notice examples of patterns or rhythms found in the 

"environment. ' 



BLOCK DESIGN 

Design in cubicle blocks, which are all the same shape, is dependent 
upon repetitive patterns of various colors* 
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Purposes 



- To promote facility in gauging spatial relationships 



- To develop ability to synthesize a whole from a number of discrete 
parts 

- To extend understanding of design to include symmetry 

- To promote facility to recognize and reproduce form (pre-reading) 
Pattern Sequence 

i^atterns should be structured to provide increasing difficulty and a 
concept of block design as a recurring pattern of color and/or space: 



- checkerboard 



rows 



- rows 
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combinations 
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- designs ^ 

Structure of Manipulation . 

- Free manipulation of blocks" ... 

- Design made by teacher reproduced l^y child with model in front of , 
child • , . . ■ ^■ 

- De,sign on card, with full-size block outlines, ruled in black, 
reproduced by child's placing appropriate blocks directly on card 

- Design reproduced beside design- card' rather than on it 

- Design printed 'in miniature, with no black lines, reproduced by 
child * ' ' 



Child's own design created in either horizontal or vertical pattern 
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Purposes 

- To develop form perception and hand-eye coordination 

To develop visual memory (pre-reading) 

( ■ 

Pattern Sequence 



- Single color, solid In straight line 

•D 

. horizontal, 3 left to right 
. vertical, top to bottori\, 

. . using edge of board first 

placlng^'deslgn. away from edges" 

- Single^.cq_lor , alternate holes 

- Alternating two colors, solid in straight lines 

- Simple geometric designs 

. square 



. rectangle 

- Diagonal lines 

- Geometric design 

. triangle 
, - Adjacent forms 



Interlocking forms 
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Manipulative Sequence 

- Free manipulation of pegboard and pegs to become familiar with the 
material and the feelo^ putting the peg into the board ' 

■ . 7 ^ 

- Manipulation guided by the teacher who sets up pattern to be copied 
on the pegboard, calling attention to placement of line and other 
necessary details 

- Model set up by teacher on a board and left in vIqw, then copied 
by child 

- Model shown to ^child only briefly aftd when cliild begins work put on 
a printed grid and placed next to pegboard for copying 



- Design of varied complexity created by the child 

^ *^ 

Guidelines ^ . ^ 

' - This can be either an individual or group activity, 

. • " ?^ ■ 

- Make sure child can construct figure and understands orientation of 
figure on board, 

- Figure sKouldthen be duplicated not only in terms of its form, 
but also ot its position on the board. 

- Golf tees or pegs wtth flat heads will help children who have 
difficulty in perceiving the form, 

PARQUETRY BLOCICS 

The kindergarten child should have access to the blocks for free 
manipulation and creative design, and may use the printed design included 

, in the box with the blocks to reproduce the design by building directly 

on it. But because of the complexity of reproduction tasks using parquetry 

blocks structured designs to be copied should not be used before the 
primary grades, 

PATTERMING WITH COLORED CONSTRUCTION PAPER OR FELT 

Patterning activities may progress from uork with concrete materials 
to v/ork v/lth colored construction paper or felt:. Shapes la appropriato 
colors and sizes should be available to the child. Vhc pattern is be^^un 
by the teacher and completed by tiie child. ^ A possible seqiience could be 
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the following: 

- One shape, one color 
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® 0 ® © '© ® 

m . jTi m m s - m 

A A A A A A 

- One shape, two colors 

® ®. ® ® ® ® 

- Two shapes, one color 

A OH A/CH A m 

® ® m ® 

- Two shapes, tv70 colors 

A d] A [b] A EZl 



- One shape, one color, two sizes '""^ 

'3 ® O ® Cl) ^ 

- One shape, two colors, two sizes ^ " 

(7; @ Q © 0 © 

- Two shapes, two colors, two sizes 
0 H ( B 



0 



w 




0 S _ _ 



- One shape, one color, two ' positions 

[n m ni 

- One shape, one color, increasing size 



® ® (3(3 



Oue.^hape, tJne color, decreasing size 



00 ©, o 




increasing size using 2 shapes, one color 

DecrGaslng size using 2 shapes 
i^^reasing siize aslug 3 shapes 
OGcreasing sise osln;.' 3 shapes 
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References for Patterniipe: 



Kephart, NeweLl. The Slow Learner in the Classroom , GoLumbus, Ohio, 
Charles E. Merrill Books, Inc., L960, ^ 

Wilson, Joha and Mildred Rebeck. Kindergarten Evaluation of Leaminj^ 
Potential (KELP) . New^^York: Webster Division, McGraw-Hill Book 
Company, Inc*, 1965.^ 

Curriculum Guide, Kindergarten . San Diego City Schools, San Diego, 
California, 1961. 

(■' s 
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THE USE OF SELECTED KINDERGARTEN MATERIALS AND ACTIVITIES 



The use of Materials such as blocks, paints and clay is extremely 
important in builqtng a solid foundation for later academic learnings. 
Such experiences are a means for children to use the kn^ledge they 
have gained througn the senses. These activities are basic to 
kindergarten instruction. 

The following excerpt from The Learning Child by Dorothy H. 
Cohen is quoted from pages 89-93; 

■< ■ 

"Given the concept of subject-matter organization and book learn- 
ing as a sole frame of reference, it is entirely logical to put l^lock- 
building, painting, drawing, and dramatic play into the familiar 
sequence of vertically structured slots and assume that if these 
activities are suitable for three- and four-year-olds, they are surely 
babyish for more mature fives and sixes. But, as indicated earlier, 
the yardstick is not 'appropriate . The materials and media of value 
in the kindergarten are not -.subjects to be followed in sequence from 
easy to hard. Nor do young children learn in the style of adults. • 
The materials are no more than the means by which ^a process of learning 
takes place which is indispensable to later, formal learning. They 
are the tools by which a child can bring into focus, and then go on to 
clarify further, his personal understanding of a wide variety of 
content, both object rve and subjective, learned through his senses . 
The ways in which a child uses these materials are very much related 
to his emerging powers to cope with abstract symbols, and therefore 
have genuine relevance to his future growth in reading, although not 
in an immediately obvious way. 

"Language is the major symbo.1 '^stem used by adults, but the full 
possibilities of language fo'r the expression and development of thought 
are not fully utilized by children whose thinking is still strongly 
tied to action, "and whose words are rooted in the . concrete and literal. 
Yet it is necessary t<f their learning that they deal with their compre- 
hension of reality dja some symbolic form. 

Concrete Experience Must Be Used in Symbolic Form 

"Beginning at: birth, every child is internally impelled to 
organize into his own understanding the many and varied impressionsj 
of the world that come to him through his senses and through his 
parents' interpretations of that world. Such individual organization 
gives him the sense of knowingness that makes him feel secure and 
serves as a base from which the further^ desire to know is stimulated, 
^^eh-ehtld s individual organization of his world becomes a chart of 
sorts, by which he finds his way among things -and people familiar to 
him, and out "of which he gains principles to apply to^, the as yet 
unknown. Eventually, in order for him to clarify hijT understanding 
for himself and to be able to communicate what he knows, every child 
needs to express his experience in some symbolic form. By transform- 
ing experience into symbolic form,'"evQp:y human being is open to 
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furthering his knowledge thrdugh exchange with other people's symbolic 
rendition of their experience. The ability to ^use symbols in a process 
of communication is thus the -basis for man's learning. 

^ "But, just as children still must see and touchjto learn some^ o 
thing, so they need symbolizing forms that are close to their action 
style, aod this is the role played by the blocks, the clay, the paints, 
and dramatic play. Symbolizing processes have always existed in non- 
verbal as' well as Verbal forms. From the time of the cave dwellers 
and sand painters, fluid, plastic, and unstructured materials have been 
used to reproduce and imitate facets of the world that seemed meaning- 
ful. In the process, meanibg itself grows clearer. 

"Materials used by children' in play, can be broadly classified as 
structu^red and unstructured. Structured materials are definite in 
purpose and design and include toy cars, boats, planes, dolls j dishes, 
toy animals, musical instruments, and so on. These toys are clearly ^ 
what they are supposed tp be: miniature imitations* of the adult 
world. Unstructured materials, on the other hand--sucli as blocks, paints, 
crayons, and clay--take on the form a child wishes to impose upon them; 
they have none of theii: own. The child is the determiner of sequence, 
form, and content as he uses them. They change as he change's. 

"In the past, parents bought their children the structured play 
materials i and the children found the unstructured ones in th6 natural 
world about them. Dirt, mud, sticks ,, stones , sand , clay, plant debris, 
and whatever else nature offers are all fair game for children's use. 
In industrialiEed, urban society such natural riches are harder for 
children to come by. Blocks, paint, manufactured clays, crayons, and 
various manipulative construction materials are the replacements both f 
at home and at school for^afcA^re's gifts. The structured materials 
help the children to pin down tife.. real wbrld fa child nptes /:'details 
on the toy bus he pushes along the floor) and encourage imitation (a 
child vjheels her doll carriage as mothers do). Unstructured materials 
allow for some imitation also. (For example, a child paints a man.) 
But more important is the part they play in assisting children to make 
the tra/isition from dependency on concrete experience (touching, tast- 
ing, smelling as a way of getting to knov; reality) to the use of symbolic 
representation as a way of further clarifying' it . It is this latter, 
most significant, aspect of the unstructured materials that is not 
j^enerally understood. — 

'^Uithin such materials as blocks , pain|t, cl^y, paper, v/ood, and 
a host of others lie the possibilities for ^le, simplest representations 
oi: ro.tllty to the most complex. Any study *of children's uses of such 
niaterialG across different age levels reveals an amazingly consistent 
seqaeace of development. Thus^ at an earl:er stage^ a child may add 
block to block acrOvSS the floor to build a road, later put two blocks 
ci:o3Sv;ise over two others and repeat the pakieru higher and higher to 
build a buildingj vjlille, still later, five-, si/C- and seven-yenr-olda 
Gtru;.v3l^- vjlth engineering problems of staircases, floors, brldj-e 
'Su'pport^Ss 'Uid clover- leaf constructions. The blocks do not change, imi 
the ehlWrea do. They continue to find the blocks valuable long after 
uder?/,arton, uheiiever ii;roun"ups allov; them to use them to assist 
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"The same pattern of develof>mental progression holds true for a'^ll 
""the unstructured materials as if^does for language development and 
other phases of growth. It is no accident that children's drawings, 
clay work, buildings, paiii|:ings, and constructions grow more elaborate 
and detailed as the children grow more mature Children abstract what 
is to them the essence or essential character of an object, person or 
event when they initially reproduce itv They move on to reproduce 
objects, persons, and events in greater and greater detail, showing 
evidence of ^cumulated awareness, understanding, ^ and clar£ty. When 
materials areinot limited by boundary or form, they remain forever 
tools which a p^so^ uses differently as he grows to perceive the world 
differently. If children's perceptions are sharp and clear, their ^ 
"products," although crude in technique, reflect that clarity of per- 
ception. If their perceptions are fuzzy and confused, .their products 
xi/ill show that too. Since they learn through their -senses , the degree ' 
and quality of a child's sensory experience will influence his recrea- 
tion of reality in symbolic form. This, and not formal academic learn- 
ings Is what gives quality to a kindergarten program, because it 
supports learning in a genuine way. j 

"As far as we know, the power to symbolize progresses in stages, 
A child learns first that something can stand for someting else. This 
rudimentary concept is obviously the underpinning for a later recogni- 
tion that symbols in print stand for reality. The normal child, in his 
play, continues ta be involved in 'something stands for something else,' 
activities which are really symbolizing processes, at increasing stages 
of intricacy and abstraction, working away at highly Individualized 
perceptions of what the symbolic representation of reality should look 
like. Children who use blocks to build a skyscraper are actually, put- 
ting their understanding of skyscraper into symbolic form. As they 
paste or staple tc^gether assorted cardboard tubes from rolls of toilet 
tissue and toweling to make a movie projector"^ they are putting their 
understanding of movie projector into symbolic form. The materials in 
prograiiis suitable to early childhood must have, an elastic (potential 
chat V7ill allow symbolic processes to proceed in increasing complexity 
as children continue to grow in knowledge and emotional depth. Such 
increase In knowledge and depth is not accomplished by memorising and 
recognizing specific symbols such as letters or numbers. There is a 
time and place for this, too, when the facility In the symbolizing 
process Itself naturallVj supports the use of adult-determined symbols 
ia a more nbstract ayfetem of symbol usage. Stated differently, the 
child who has acted out, built, painted, sculpted, or danced innumer- 
able experiences which he first encountered realistically in concrete, 
seoGory I'onB, is not only piualas| domi his undergitanding of x^hat he has 
e::perioaco'i; he is also bv/ilding up a backlog of awareness of the 
rel'-^tiou b(&t:v7ou::i oymboll^'^nLioa and reality^ which is a nect^sslty in 
grasping the sni^tle relationship between print and meaning. Without 
thii^ iaaii^ht-, au iiidicatad earlier, a child can easily become, and 
rc0\in^ a raeciiaalcol 'iecodor of a sy^iibol system in print without 
raapv^tiiGa f-o the inei^sax^jO loehed \n the code,. Insufficient experience 
ij oyH:'y«li^i'ag throur^h play and with materials g while not the sole/ 
\M'mGQ oi roadlag deUieiaaey, io one ot the pliesKiSena repeatedly /' 
aaoociaLcKi t«;lth pcov readii^g in largo msmberG ot children. 
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Summary ot the Use of Unstructured Kindergarten Materials 



Charts below illustrate Dorothy Cohen's broad classification of 
materials used by children in play. They emphasize the importance 
of unstructured materials in a child's development. 



STRUCTURED MATERIALS , 
Examples — cars , boats, dolls 
dishes 


UNSTRUCTURED MATERIALS 
Examples — blocks, clay, paint, 
crayons* sand, water 


. Definite in purpose and 
design 


. Take on form the child wishes 
to impose (child determines 
sequence , content , and form) 


. Child outgrows 


/. Child may- continue to use 
(the form changes as the 
^ child changes)' 



The unstructured materials are an aid in. the transition from 
dependency on the concrete experience to. the use of syrnbolic represen- 
tation as illustrated below: 




Touching, tasting, 
smelling 

The degree and 
quality here^. deter- 
mines success at 
next sliage/ 



While doing this, 
child is' 

- pinning down 
understandings 

- building up a 
backlog of 
awareness 

- clarifying 
perceptions. 

As child matures 5 
a consistent 
sequence of devel- 
opment is evident 



VJithout previous 
insight^, child 
could become a 
raechaaical decoder 
of a symbol 
system. 
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INTEGRATED LEARNINGS THROUGH BLOCK PLAY 



Realizing that experiences with concrete ma¥eria*ls lead to 
abstract learning, diagram below shoxv^s the learnings which block 
play may afford. One method of classifying these learnings is through 
the integration of the content areas. 

\ . 



LANGUAGE ARTS 
— — , , 



conversing 

writing ^making a sign for 
a block Duilding) 

reading (dictating a story 
about the constructions^ 



SCIENCE 

» osing leverage, 
balance 

r 

, Stability 

. asing inclined 

! plane 
• nieasuriiig 

f 

\ • classifying 
shapes, si^^e, 
weight 



\ ^ . ^' 

I . Observing 




MATHEMATICS 
. developing vocabulary 
. counting 

. understanding concept of 
number 



. using fractions 



SOCIAL STUDIE S 

. wotking together 

. developing 
responsibi li ty 

. solving problems 

. deve loping fee 1- 
ings, attitudes, 
values 

• playing adult 
roles 

. using map 
concepts 

. developing units 
of work (themes) 



PHYSICAL 

• isiovlng 

. lifting,^ Stretching 
b e ad i ng 5 p lacing 

• ^jlevn'i'ig self in space 
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btBck building ^- 
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Optimal value pin block buildj.ng is dependent upon careful planning. 
Thfe kind and number of blocks ayailable, ^the way in which they are 
organized, and the physical^ arrangement of space all play an important 
role. ' 



Ample supplies of the larger pieces-'-units , double "units , and qued 
lengths — with a few additipnal shapes arfe necessary from the beginning 
Blocks should be stored lengthwise on open^shelves in groupings * 
according to dimension. 

Additional shapes and'j sizes should be added to stimulate interest 
and extend construction possibilities. ' - 

Accessories such as cats, trucks, animals, and people should be added 
as needed once thd^hild has had time to explore use of the block as 
a basic material 



In block building, children tend to move from the functional toward 
an aesthetic level.; As they handle and build with blocks, ^ the dis- 
covery of ways to vary the size, form, and rhythm of a structure, goes 
beyond utilitarian building and becomes an active process of creative 
endeavor. The process is an invaluable educational experience. 



Children building with blocks : . 

. become aware of such, properties as size, shape, weight, and balance 

. learn to organize different positional relationships by noting 

equivalency, repeating sets', of groups, estimating space., v 
. create architectural forms by bridging, making tunnels, ramps, an4 grids - 
. stengthen perception of space as under, « below, in front of , t^^hind, 

above, inside, outside... ^ . 

. practice beginning measurement 
. develop beginning concepts 'of volume ■ 
. classify by size, shape, and category 
\ become aware of " whole-part' relat ionships 

. encounter scientific concepts such as leverage, balance, and stalbility" 
* strengthen eye-hand Coordination 
. sharpen perception- 

. reproduce segments of the larger world „ ^ 

. make use of imagery and. recall reproducing and recreating forms distilled 

from past experiences ^ 
. develop feelings of achievements and power ^ ^. ^ 

. have daily opportunities to gain respect from others and for self 
. work with peers, combining ideas , solving problems^ 
Teachers can help by : , 

. valuing blocks and encouraging their use as learning materials 
\ helping children to keep non-essentiaL blocks picked up and out of the^ 
^ way as building progresses 
. observing children's working styles^, their need for information 
. listening and^talking with children, never forcing explanations^ 
, photographing projects valued by builders 

allowing structures to occasionally stand.^for extended periods of time 
. coramerfting, but avoiding excessive praise t^hat encourages imitation 

and doubt in othe,rs 
• introducing appropriate 'Wppleaientary materials 

. helping children to plan cooperatively and recognise the problems they / 
have encountered and sgl^G^d ^ , 

. promoting sustained interest through trips, pictures, boo^ resource 
people. . . ^ 

''Moffitt^ >T4ry 'v:., Block; Bulldln|:^"TGacher's Manual wit 
set inducting 40 sli^des with cassette. Arlington 5 



lESOuRCES^' Inc. 
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USE (of workbench 



Woodworking offers the five-year-old another opportunity for 
creative expression. Workbench activities provide excellent ' oppor- 
tunities for: reinforcing math concepts; directirig excels energy; 
exercising large muscles; developing a sense of accomplishment; and 
a 'developing respect for tools that could be harmful. 

Using standard tools ifs a satisfying, experience fe^r^hildren. 
Through woodworking the child develops an awareness of use of materials 
-and tools. ^ r 

The child's personal satisfaction should be of utmost importance, 
rather than judging th^ product by adult standards. 

Definite safety' rules should be established by the teacher with 
a clear understanding on the^ child's part of the reason for these rules 



SuggestLons tor Setting Up Woodworking Center 

(P 

r Insofar as sp^jce permits, choose an area that is free f^rora 
/^^ ather activities and large enough to accommodate all necessary 
materials . 

- Provide for easy access and storage of materials. 

- Limit workbench activity to two children at one time. 

- Provide adult supervision for activities at atl times. 

- Store unfinished objects. 

- Store unused wood in cardboard or wooden boxes .separate from 
>j?hat in use/, 

Have each chyld return the equipment used to its designated 
storage area. , 

' ■ ' , -/-^ 

Wbodwcfa'king Materials 

I. Presentation o£ Tools 

Each tool should be presented and demonstrated to the total 
class. At this time standards for use, safety and storage should 
be d|.scussed. For a first experience in ^hammering nails, a pound- 
ing boatd or tree trunk should be available. 

II. ' Description of Materials 

vJood • - Use soft wood, such as pine of varyluj-^ si^^es. 

sli^pesf J and thickness . 

] - 8.V - . 



Nails 



Hainnier 



Saw 
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V * * - •* ' ^ - • • *• 

Provide 'an assqr-tment of sizes and lengths and 

demonstrate- a r^ationship. of nails to size, of ^ 

wood, * . * w ' ' M 
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- Hold saw by handle and avoid sharp edges of tee'th. 

^'Saw with a push stroke at a slight angle'across 
'''^ the»graiu--. ' " 

Carry by handle cloSe^to side with teeth pointing 
back*. " ' ^ 



itlng 

A- 



Vi'se and.C-Clamp - Attach vise to .wQ^rkbench to hold wood for sawing. 

,\ . Demonstrate how, clamps hold .wood to make sawing 
.v^easier. • ' « c 

Emphasize the necessityx^or keeping the, cLaiflps 
tight, ' - . . , 



Sandpaper ^' 



Paint 



^ Provide assorted textures as. needed for smoothing 
'wj^j&d^surfaces - ' ' 

Demonstrate the reason for sanding. / ^ , , 

- Use tempera paint as one means of finishing child *^ 
ptoject- * • ' * 
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_ J?-. ' • THE F.mD TRIP , ' 

^ The . field trip* is- a pLa'nned visit outside the cLassroom which extends 

• ' the* Learning of ' chi-Ldren. It is most effective when the* purposes for ' ^ 

^ staking the trip have**been "developed with the puplLs. The figLd trip is ^. 
,t2s'peclally important, for many of the kindergarten chi\dren to help them 
clarify their impreis^ions of the world around them. Tntese ttips should be 
^ ' of short duration*' and directly connected with their daily experiences. 

^ ' There ar^ many opportunities for walkihg trips i^ each school and 

•CQHTmvinity • * /8ome trips .may be repeated several times during the year to 
• clarify learnings and to make additional observations-^ , 

There should be a ^ollow^-up of each trip by discussing children's 
qj^estion*!, stalking about things that particularly interested them, 
r ^ cl arifying fniscQilceptions , paint^ing picturestand other appropriate^ 
V ' •activities*' ^ ^ • \ ^ , . 



'^Y » Some, suggested places for theser trips include: , ^ 

• . • principal ' s • of fice-'-' 7 a farm ; . 

* ..." " cafeteria ' -Dulles Airport 

-•1 library \ ~ a shopping cerfter * 

" - school yard. < - a post office* • 

nature trails * - a dairy 

. - construction inear the^school - a bajcery . 

4' J - a firehouse ' . - a grocery store • " 

-i a pet . store • - a store. ^ 

Procedures for" the teacher to ^follow whenever the trip is off the 
** ^ school grounds: ' ^ . 

/\ " "^'Discuss the trip, including tran'sportation and the time 

table, x^ith the principal" 

- Visi^t the place, if possible, prior 'to planning with tjie? 
* , ' . ■ pupils . i 

/ ' - obtain ^writ ten permission froiS each, parent for child • 

* • to take 'the tjjip . - - ' 

- Use school busses for all trifjs requiring transportation 

* ■ • , . ^ \ . - -. ^ 

™ -jLimit the travel tim(5 on^buss'es to approximately 30 

: ■ \ * minutea one/- way • * ' 

- Disvelop sj:andards of behavior wjth children 

V - Before the day of the trip, "meet wi^th parent hel.pers 6a 

r "' » explain »^heii; ^r- le ' ^ * 1 ^, , 

* - Plan a trip for only one class at a'time* " - 



s 



tarly Childhood K 
"^'Section C , . 
September 3,. 1974 



The teacher. has jtlie responslbllity'^for the. entire group .but should 
••use parents who understand the plan and pujrpose o£ the trip^. to assisft. 
Groups of three or four children v/ill be assigned to (^ach adult, ^ If 
possible, enough parents should b^ used so that the teacher is free to 
attend- to defaiVs. / ' , . . ..^ ^ 
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tf&E OF LIBRARY 



^ The library habit should be encouraged at an early age. The five- 
j? ^y6ar-olds will begin regular library visits early in the year- The 
J teacher or aide accompanies the group. During visits to the librai^, 
children will: 

- became acquainted, with the facilities* 

' • ' ' ' \ • • . 

— l^^E'^ care for books ° 



read or hear stories or poems 
dramatize storybook c'har'acters 
view films and filmstrips 
use the listening centers 



a' 



- select books for the 'classroom 'or to take 

home. . 

•It is advisable that kindergaiften chil^dren take home books from the 
library early in the year. » 



4 
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\ \r ' Appendix No, 9 September's, 1974 

; - Kindergartep. Visitation Form"'* 

„ . , ^ Implications for Instruction ^ ' 

" • ■ - • •■ ' — ■ - 

Tha attached form was designed ^by teachers to be ulsed as a guide 
when observing in the classlroom. ' «^ ♦ \ 

'^^ in addition to that use ^it contains a variety of infj^lications foir 
insttuctiron: ^ ^, . * 

^ • - cl^ssr<^om arrangement ' > 

organization of th^r^Sy ' ^ 

- the plaqniiig of activities to meet speci^ib objectives ^ 

- the use of the aide to free the teacher for direct instruction 
^ ' ' in small, groups ^ ' ^ ' - ' 

the* char^ct^ris?ics of a good ^climate" in the. classroom . 

- the importance of observijjg and recording behaviors. • v 

•* ' ^ ' ' 
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KINDERGARTEN VISITATION 



. FORM FOR OBSERVATION< 



School 



Principal 



Address 



•Kindergai:ten Teacher 
Kindergarten Aide _ 



Background^ of Group 

' Total Number Children 



Boys 

Girls^ 

No previous School Experience^ 
Hefid Start Experience^ 



J^ge Rarige__ 
_^ge Range^ 



to 



to 



; Private Pre-Kindergarten Experience_ 

' Some Previous School Experience 

With Early Identification Process 



(Area III only)* 



J 



I Pre-'Conferenee Agenda"! 
Organization and Management ' 

1. Environment (pages 91, 94) 

- Centers in use 
" Materials 

2, Teacher-Aide Team 

3» Organization of Day (psge 91) 



4*. Objectives - Activities (pages 92, 93) 
(Visitors review attached 'J^ages) 
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^ 1 Organization o^\he Day (Geiireral Pl^ni^ I 
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0 / * 



Classroom Qbservation, 



Organization of Room 
Outline of »Room 





* ^ 
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I classroom Observation! , 
. , Teacher^Directed Activities 



Objective 



Size 

of 
Group 



T 
or 

'A 



Materitals, Activity^ CoramehtTs 



/ ♦ 



iff ^ 



> ■ 



1> ^ ■ 



Child^Selected Activities 



Center 



No- 

of 
Pupils 



Acti^4ty, Material, Comments 



(Note invol vem^ht aide — where' and, how the child is functioning) . 

_ ^ - " T r 
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I Classroom ObservatlonT 



Early Ct^Tdhood K 
Section C / 
S>ptember 3, 1^74 * 



* Teacher* Birec ted Activities 
* 





e-^, 

Objective , - ^ 


Sij^e 
of 


T 

or* 




- ' i ■* .—J— , — 

Mat€i.^aLs, ActivLty, Comments 






> 


G^roup' 


A 












^' . 




• 
















f 

» , 1 • 


■ 






S 








1 










! 




<? * 














r • 






• 




4* 


t 






r 


t. 












. ; ■ 


^» 

i/ 






A. . . • 

- - ■ 4 ^ ' » 




• 






■ 




K 






ChiLd-S'eLected Acttvit 






■ • c -^c.;^- 




" y 













Centner 




^1 ■. 

_.. . 



. • Activity, M^iteriaL, Comments* , • » . 

(Note Lr.vo li^eme a t oT ai.de--'whcro nnd hovj the child is ^"uaJ'Lio'ii 
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^ September 3, 1974 



1 Classroom Obse r vatloa (e^nt.) 1 

* Cbsejrv^l^ '.Qn of Classroom Clima te 

gac l^ctat rafi; ConravuilcatLOTiif;.^—- — 
!• Ofl^erG Enthusiastic Support 
Off erst, warmth, emction^^I sup- 
. port , strong encouragement,' - ^ ^ 
smiie, nod, pat 'on ^ack;- praises, » 
encourageg'yv has ser^ e of humor " 
2. Helps ' ^ / ' 

GivefC looks of acceptance: acts 
''with cotripaKs-ion, t-Tith ' iotention 

' \ to * help 

i 3. Responds \ ' * ' ,\ 
' \ Listens vith patience and iriter- 
estt indicates' pa.tience afla 
a tuition by eve contact 



-TEACII ER- 



>^..^Iahibiting Communica 



roval 



i , indicates Disapprc 
V Usces negative overtones hostile 
^ ^ocal tone; shows irritation, ' 

■ disappointment; fi?owns, scowls, 
uses threatening glances . 



vs , 



vs. 



2. Is^ Inattentive 

' Indicates disinterest, impatience, 
unwillingness to listen; avoids 
^ eye contact 

3. Is Unresponsive 

. 'Fails to respond; ignores nypeds; 
is insensitive' to feelings 



4. Accepts and IJaeg Ideas of 
Students ' ^ 7 

Clarifies, builtls ou, develops 
i«deas saggested by students 



5. S£ 



1 -F r 



^age 



As a guide • a resoux-Le person, 
a 'facilitatorj a diagnostician, 
and ills true tor " I ] 



vs . 



Acts in Rejecting .Way ^ 
Ignore^;"^ suggestions o f students;^ 
does n^Jt'^ allow ^ov children's 
idea^ S^c pertaeate work and pkay 
activities - " v .-„ 



vs. ^ 5. Dis* ^l;iys^ Authoritarian Ncsarter 
Exercises rigid control; cora- 
,'^:3na$; lectures; inhibits natura 
^ spontaneity . ^ . 



4 



1. Are fhvolved'^ln a concentrated 

effort and disp.lay a sen^e of 
\ "purpose in ^ork or play ac- 
• tivity ^ 



2. Are encouraged ^o complete a task 



(when possible) 



3. Help;j:eacher in putting away 
materials * 



-CHILDREN- 



*^vs. 



vs. 



vs. 



1. Lack interest an4^raot ration 
in activity; tasK not challeng- 
ing, or too difficult 



2- Are not expected to complete, 

task " 

3. Bo not put materials away; 

adults do 



4» Are ablfe to move from one ac-\ 
tivity to the next on own i in- 
• itiative or with' some- teacher 
guidance ' 

5. Are developing sonie independ- . 
ence as evidenced by ability 
t;o mak^ choices and accomplish 
somfe tasks by themse!Wfes 



vs^ 



vs. 



4. Lack sense of direction 
J seem to have, a place to 
next'^^ - 




S^-Lack direction from within 

themselves — tasks or activities 
• '^usually imposed by^ adults 
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Bos £:">Coaferen c e Agenda \ 



instructional Strategies 

A* SlualVgroup instruction 
* ■ 

B. ^ctivity in cS^iiters 



C. Individual instruction 



D>. Total-group instruction 



E. Method of recording behavi^,s 

F. Assessment--acreening ^and diagnosis 



-II. ibrganizat-ion^ and Management 
A* Classtobm arrangements 



{ 



Function of aide 



III.^^ Planning 



A. Balariber (contaat,, activity^ need) 

B. Continuity 

C. Methqd of recording 



f 4 



( 
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Early Childhood K 
Section C ^ 
/September 3, 19^4 



/ 



T ' h e D r.^ w - A - M a n Test 
A TEACHER'S MANUAL 



• -V 



- The Center for Effecting Educatiortal Change 
^ ' c/o^Li.llian Carey Ann^x 

^ Fairfax County) Public Schools . 
Fairfax* Cotinty, Virginia* 
It.' ^ % - . 



V 



\ 



September. 1969 



JPrepared by - 
Richard J. Ichillo, 
Coordinator, Child itnC}? 
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Ea»ly Childhood K : i 

Section;* C"^ * > , • • " ^ 

September 3, L974 " The BrawrA-Maa Test . , 



The Draw-A-Man Test is a" screening device to enable\;he teacher 



to quickly rank beginning kindergarten children in terms of readiness.^ 
Validation , of the remits will be made by' 'the 'teacher' thr:o ugh ^ 
observation and instruction. ; , « * 

... • ■ ' y . , . . ;^ 

Adtalnist ration: ^ P ' - . ^ ■ , 

' / ^ ' , ' ■ - ■ 

1. the tejst can be given to the whole claSs; ,at' one Hme.y^ 

2* Each child is to draw oxx a Sheet of unlined white^ paper 8}% x 11 inches — 
the typical sheet of -tiyping paper-, ^ , 

3. A pencil (#2 with an erastr) is to be used. ^ 

4. Before testing, the name, of the child ^and the test iate shou be entered 
in the upper I^eft hfnd corner of -the 'sheet (8%-ihch side is the top). 

\ * ^ ■ . . • 

In distributing^ the papers the above dataware to be at the top of the 
sheet but tlnrned face down.. This presents the child with the unmarked 
' ^sidd'of the paper. ^ » • 

' •■ ..^ . ' . . - ^ ^ ^ 

5. Directions are sinjply: "Draw <a man, make a picture of a 'man" or^ your 
sheet'^'of paper' Allow. a maximum of 10 minutes* When children finish 
their drawings^ see 'that,. they do not scribble ot draw- over the picture 

^already made. /T . 

fr. . If any children ^€em unable to' respond to the directions to draw a man, 
suggest thpt. they draw a boy, girl, or woman. ^ 



• Early Ghildhood -k 
• ' . ^ , Section C 

Scoring the Draw-A-Mag September 3, 1974 

Directions: Give a plus or a minus score for each of the ' following 17 
items. ^ ' 

The number of pluses is the raw score for the tiest. Refer to the 
table for converting raw scotfes^ to stanines, standard scores and 
percentiles in the manual. 

Items to be scored '-f or • . 



1. Head presents- . ' y 

2. Legs^ present. i 



3* Arms present. 

4. Trunk present. , . 

5. Attachment of atms and legs. 

6. Neck present. 

7t Outline of neck continuous with that- of the head, of the -trunk, or of 

A both. ^ , ^ . ■ 

8'^''"*l||^ Present. ^ 

9. Nose present. ' . * - 

To. Mouth present. . c. * 

11. Hair shown. , 

12. Clothing present. 

13. Fingers present. 

14. Correct number of fingers shown. 

lb. Arms and legs in two dimensions. _ j 

16. Ears present. ^ .. " a 

/ • . ■ ' . 

17. Both chin and/forehead shown. 

'Scoring Criteria^ : 

1, Head present : Score plus for any clear method of representing the head. 
^ • • . ■ / ' ^ 

Features alone, without any outline for the head itself, do not receive 
a «pius score for this item. 
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c • • 

. Q • . • f. '. 

2. Legs present ; Score plus for any method- clearly intended to represent' 
the legs. The legs may be attachedpanywhere to the figure, 

• The number must be correct: twq*) in full face drawings; either one or 
two 'in profiles. A single leg ^ which two feet are attached is scored - 
plus. Three or^more legs or one'leg without a logical treason are / 
scored' minus . . ** ' 

» . ■ ' * 

^ The scorer must use judgment, -If only one leg is present bat a rough 
indication of the crotch is included, it i3 clear th^t;, the child intended 
to indicate two legs 'and the item is scored plus. 

3. Xrras present ; Score plus for any method clearly intended to represent 
the arms. The ams may be attached anywhere to the figure, ' 

The number must be'corre^t: two in full face drawings ; either .one or 
two in profiles, -Three or more arms or one arm without ^logical 
reason are scored minus 

Fingers alone do ndt receive a plus score unless there is a space left 
between the base of the fingers and that part of the body .to which 
they are attached. Such space is considered^to be indicative of' the 
intent to include the arm. 

4, - Trunk present : Score plus for any clear indication of the trunk ' 

whether by 'a single line or by some^twdAiimenaional ^figure, 

. g ' ' * ' ' ■ 

A single figure between the head and legs is always scfored plus as a , 

trunk even though to the . adult observer it may be more suggestive of 

a neck, « ' , ^ \ 

In the event there is no clear-dri'f fetentiation between head and trunk, 
, a plus score can be given if the features appear at the upper end of 

a single figure and do not. occupy more than one-half* the length of ' » 

the -figure. A plus score for trunk cati also be given if a cross line f 
on a single figure j|||^icates the temination of the head. 

5, Attachment of atms and i.egs : Scote plus if the arms and legs are J 
attached to the trunk at any point.' Arms connected to the neck or to - 
the junction^of the head and trunk whep, there is no neck are to be 

'tcpnsidered as attached to the trunk, . 

Always score minus if there is no trunk. ' * ^ 



Score minus if the legs are attached elsewhere ^than to the trunk 



regardless of the attachment of the arms, ^' 



Score minus^ if the* arms .are -attached elsewjiere than, to the trunk 
regardless of' the attachment of the legs, = ' ^ 

If both arms and both, legs a^ indicated, score minus "if any one is 
attached elsewhere than to the trunk. ^ V 

If one arm or one leg^ has been omitted^ either^iiii full face or profile 
drawings, a plus score can be given on the basis of the limb shown. 

- 100.- ' ' 
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'Neck present : - Score ^],uS for aAy cj.ear indication of the neck as ^ ; 

distinct 3from the head and the trunk. ' . i 

Mere juxtaposition'of the h^ad and fitie trudk receives aminus ftcore. " 



Ik Outline of 'the neck coatinuous with that of.tbe head^ of the trunk' , 
or of both: Score plus for the neck wh6se lines '"flow" into the liead 
Ti^^TJJi:^ P^)"- trank^triB, ^1 or both.^^ £^ ) 

^ ScQ^re minus for the neck which" is a mere pillar , between the head and 
neck, f Q ' 

• tc^i r^i - .. . / 

^ye(s> gresenti : Score plus for arl^* method of indicating eithe^ pne or 
two eyeis. - . ' ' «. . * ■ 

» A sijagle indefinite feature within the Kead is"^«ec5^ed plus for 'this 

^ Item even thot^h its slgnific'thce is unclear. 

■ K ' • 1 ' ^ / ■ 

^^^9*. Nose present ; Score plus for any method of representing tH^ nose. 



%. ■ 



8. 



In drawings ^wherein only one feature h^s be^n shown in addition 'to the 
eyes, it can be credited as a nose or as a moujth (Item 10) . In either 
case, the totmjL score' will* be the same. 

10. Mouth present ; S^corfe'^plus foiT any method of representing the mouth. ^ 



11. Hair shown : Score plus for any method no matter how cVifde, which is 
yf^ intended to represent hair. A .scribbled line on the top of the head 
/ ^ scores plus. ' 



Because it is sometimes difficult r^to distinguish between hair, fingers, 
and a h^t in the drawings of young chj-ldren, the fo^Ilowing guidelines 
should be followed: * ' 

- ■ • 

a. In a drawing in* which a number of straight I'ines project from 
* either side of the head and in which there ate no other Indications 

» of arms or fingers, the pro jesting lines should be scored plus 
J for fingers (item 1-3) but minus for hair. 

b. A Jiat c.^n usually be distinguished by its /brim'. . ^ 5 

• . c. ,u Young children frequently draw haiir which/ is visible through the . v 
hat, and any shading or decoration on orjabout the hat should be 
. carefully noted. If It appears to folloy/ the outline o£ the head j 
, rather than»that of the hat, score plus ^ for haii:. 

1 1^. Clothing present : Score plus fo;?^any one or more represeti%ations of ' 

clothing; e.g*, a row of buttorfs running d^wn the center of the trunk \ 
or down betj/en the leg^; a hat/which will of ten be placed above rather^ 
than on the head; a series of horizontal lines drawn across the trunk ' 
and sometimes on the limbs as well; marks to indicate pockets or-sleev^ 
ends . * / ' ' • 

Score minus for a single dot or small circle placaa i\the center of' tihe 
trunk; it is probably intended to represent a nav€^. 
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13, Fingers present ; Score plus for any indication of fingers, no matter 
hpw crude, ^ * ' * 

• - If boHtf har\ds or arms B^re shown, indications of fingers must appear 
on. both hands or arm^ to. obtain a plus score* ^ * . - 

t ' ■ - ■ ' . " ■ . ■ 

If .only one hand or arm* i^ showQ, a plus score can be given for ' . 

^ ' indications of^ingers on the one litob. \ 

• ' ' . >. . ■ - ; .■ ^' , ■ 

la a drawing iti which a number of straight lin^a, project from either, 
side dof ^he Head and on which *there are no other indications of arms 
or fingers i 'the, projecting lines should be scored plus for fingers, 



. 4 

are shown, f] 

finger^ must be. present oh both limbs for a plus score. 



^ 14. Correct number of fingers shown : If two hands or arras are shown, five 



If only on§ hanS or 'arm is shown, , scgre plus for five fingers on the 
^ one lirab- - ^. 

15. Arms and le^s In two^ dimensibns ; , ^or a plus, score in full-face 
drawings, both the arms, and, both th4 legs must be shown in tword^imenslons 
If hands and feet are ptesent , they need not be in two-dimension s . 

16. Ears^resent : 'Score pliis for any indication of ears,- no matter how 
crude. In full-*face drawings, both ears must be shown. 

17. Both chin and" forehead shown ; For a plus score in full- face drawings, 
the eyes, and the mouth must be present and a discernible space left , 
above the eyes to represent l:he forehead and below the mouth to- 
represent the chin. . - . ♦ 

(Plus = 4"' ^ *; Minus = .^5) ©<f ), 

In profile drawings^, the eyes and mouth may be omitted and. a plus 
score given if the outlin^ of the face clearljj indicates the limits 
of the chin and forehead. '( {~\ ) 
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Raw Score 








Percentile of 
o o^nuarci o c ore 


« * 
2 


1 

0 . 




'58 ■ 


0.26 


' ■ .3 




■ 


63 V ' 


0.68 


4 


N ■ . 




' '?1 


2.68 


5 


2 




78 


^ 7.08* 


6 


3 




83 • ' 


12.92 


7 

8 


3 ' 

• 4 / . 




88 
93 


21.19 


9 

, IQ 


5 

• 5 




97 




" 11 


6, 
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12 

I 


7 




113 


■ "80.78 




8 


* 


121 ^ • 


91.92 


.14 


9 


r 


129 ' 


97.32 




10 




141 


99.68 ^ 


16 


■ 10 






. 99.83 


17 


10 




. 144 


99.83 ^' 



-^Bas^d on 488 kindergarl^en children from ten Fairfax County schools-, tested in 

October 1968» ' ; . • ^ 

♦'^ormHjzed standards-scores with mean 100, standax-d deviation 15. ' 
■^^"A stanine simply a« bi^ov-vl-t^uarjed standard score and percentile indicator. For 
example, in a >VKqtributiou H+.apin€> soorea have the foTlcndrii^ porociutlle 



St,^^ne ^ Percentile Ran/re 

0 ■ \ / Below 1st . 



1 ' ' Ist up to 4*^ 

2 4th up to lith 
^3 ^ nth up to, 23rd 

4 . - 23rd up to 4oth 

? - 4oth up to 60th 

6 " 60th up to 77th •' • 

7 ' 77th up to 89th 

8 89th up to 96th \ 

9 ™ ' . ^ 96th up to 99th „ , ^ 
10 . Above 99th 
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Discussion : As presented here^j th£i.;Draw-a-Man Test is a g5:oup-administered 
screening 'device,^ . , 

l^hfen the raw scord from a child's te^t^^is converted to its equivalent standard 
score or percentile, the child's score position has been defined relative to 
the 488 children in the standardization group, . ■ 

'From the- table oft page 7, it can be seen that a.chi34 vath raw,, score 7^ for 
example, has an : equivalent 'stanine 3 , standard scor^ 88, and percentile 21.19. 
His drawing soore surpaB^es that of 21^ ^f the children in a distribution norma- 
lized from the standardization group/ Another .^child, with raw score 14, has. ^ * 
surpassed 9T% qf the children in the same distribution. Unless ones interest is 
only in. compalrative quali.ty^-of^. a child »s drawing, however, the foregoing infor- 
mation alone would be of limted value, 

FortuTiately, for otfr purpose, a drawing is not just a drawing. It represents 
a sample of a child's behavior; it bears import beyond. itffeUC. Not only .doe5 
the child's drawing of a man reveal something about his.. present level of func- 
tioning; in tlB cognitive, motor, and affective areas, /it;^ also plays the role of. 
a prophet. It has predictive validity • - ^ ^ ^ . ^ 

The score a kindergarten child receives ^oa his «J)raw-<x-Man in' October has some 
power, limited though it be, to predict his score range on^a readiness test in 
May or June. It will also predict the score range in reading aptitude a^ , 
judged by his teachei: in May or June . ^ \ ' ^ 

' * /' ' * ^ 'J • 

Needless to say, a t^st scor« should not bfe treated as^a label, nor allowed to 
become a seOX-fulfilling pro$)hecy. In other 'words,, teachers and others must 
guard, against expecting a child' with, a low score to do poorly apd thus relate 
to^him in such a way that he :^11 do poorly. . , * - . 



at 



A deviant score on a screening test is an alert signal,- onlyw It is nqt a 
)iiagno3is.. It serves as a reminder to the ;teacher that a given child needs 
least close!cv observation until sJie has satisfied herself as to the child's 
status. ^ ^ ' ' ' 

Before presenting the predicative data, it should be^ noted that the predictive 
validity of any academic aptitude test depends to some degree on the continu/atjon 
of the educational status quo. One is able to uae tests to predict what new 
students will acoiomplish -at some point in their future to the extent that educa-- 
, tion programs exj^rienced betw^n the studertts^ predictoi^ tests and snhseq^ient^ 
achievWent measures are similal?? to the pi-OiiL-amf» ^xpcx-ifinced dm-ing-a like period 
by , the (Jrigiail standnvdizationygroup. ' r. 

Better orjS*5PHjhat matter, wors'e progi-arris will low^ the .predictive power of 
current acadeirjic^ aptitude tests . 



Data on the Predictive Validity 
of the Drawra-Man Tost 



1." C3h a random saifple ct)f 94 kindergax-ten children, the correlation between 
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October Dra)^^a-Man raw scores arxi .May/ Jiirie Metoopolit an 'Readiness Test total raw 
scores was •6l, . • 

This correlation is stci^isticaliy significant well beyond the ,01 level and conn 
pares favorably with 'predictive validity coefficients 1t?etweert intelligence tests 
and school achievement. . ^ ^ ^ . '^ ^ . """^ 

«* • 

2» How does the use of the Draw-a-Man test with £l\^61 predictive validity improve 
one's ability to make group predictions beyond a chance level? • , 

On the assumption that 80?S of a class will -have satisfactory readiness or achieve- 
ment at the end of the^year^ one could by dhance alone predict 'in October that ° 
80^ c5f the class would liave satisfactory achievement in May/June, 

If * in October one were to pick the top iOjS of the Draw-a-Man test scores, however^ 
9h% of* the childrerf with these scores would theoretically prove satisfactory at 
the year's end. This represents an imt)rovement in prediction of lA^, Again, if 
one were to pick the top'l]alf of the test scores, of *the children' with thfese 
scores would theoretically prove satisfactory at year's efid -i £in improvement in 
prediction ofQll^, Finally, if one were 'to choose the top 8Q^ of tne test scores, 
87% of the clmldren id.th tjaese* scores would' theoretically ^prove satisfactory at*" 
year's .^nd --^a 7% improvement beyond chance prediction, 

Note 'thatVthe above improvenvent^^in prediction apply orily to groupg of students, 
not to individual students. » ■ . . 

Such group predictions have value in that fhey allow a teacher to make a more 
efficient preliminary sorting of her st^udents for exploratory groupin^jp to be 
verified later ly observation and assessment?. * ^ 

3. The data below are presented in an^ attempt to answer two^- obvious questions: 

What score range on the Draw-A-Man test should be. considered as an alert si^r^nal? 
How deperdable are such qignals? 

A random sample of 100 children was drawn from the total Draw-a-Man population 
of 488. Of this sample, 54 'children had in May/June both total Metropolitan 
scores and teacher predictions of their reading skill at the end of grade 1. 
These 54 children are referred to in the accompanying table as^Categoiy I. 

' ^ ■ <? ' 

Fifty-five .o£ the children in the random sample had end-of-year Metropolitan 
Readiness Test, total scores - Cate^^^ry II in the table. 

Sjjcty-six of the sample childx^en had e*nd-of-yeaJ,^ tis'acher ratings - Category III 
in the table. ' • / 
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It is clear ffom the table that ^partictilap atrteption should be paid to that group 
of students whose beginnijug kindergarten Draw-a-Man startine scores are in the 
0-4 range. In' the present san^ile, (Categories I,, 'II) approximately .three of four 
such children were in the bottom 40^ of the distribution on both MRT total scores 
and normalized teacher ratiil^s at year's end. ^ 

As for children with Dr^w-a-Man stanine scores in the 5-10 range, predictive ' 
power is very good as far as '^d-of-year MT total scores are* concerned; 975^ • 
of them fell at the 40th percentile or above at year's end (Category II). ^ Not " 
as good, but still reasonably adequate, is the prediction of 6U% of the 5t10 
stanine group in the 40th plus 4) ere entile range at year's end on both MKT aDnd 
normalized teacher ratings (Category I).- \ , 

/Concerning Category III, note should be made that the end'-ol'-year dichotohiy of 
teacher ratings is between the 0-4 stanine range and the 6-10 stanine range. 
Further, ^the ratings are not normalized ratings, , ' . 

Relative to a normal** distribution, the ^teachers underestimated the number of * ' 
children at the lower end of the distribution and the- average rating included 
some children'who would b6 below £he average category.* For this reason; the 
end--6f-year teacher ratings wer6 dichotomized so as*to give a clear differentian 
lietwo^n below average and average or average plus children.- The average stanine 
rating (5) ^was left out, thus the classification into the 0-4, stanine range and 
the 6-10\btAiiine rpnge.. As oaxi bo ©ocn fvgm. the table, ^ this method of,.cate- 
gori;^ing>^e teacUor ratings? ylolds percentage's which are fairJy comparable to 
those for Categories I and II. * • . ' 

■ t> 

Ihe table cle&rly indicates the misses that 'the Draw-a-Man test Td,ll make in its 
predictions- and points up the heuristic and scrennlng' nntin^o of the test which 
was sl^rutscfvl nf, fiio lio^lmdns thj.s di f^ir-npnion* . ' 
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KAiKiAX tx^xk'tn rinn.ic si:i}(>»»f.!i, F-itruv, vinjiut^i 



ACADWtlC DliVEWl^lKOT 



Spoks In co.in>lt^tc 5c nt cacc« 



Jici 

AUOITORY»PROCKSS IN (_l 

Identifies rhyatn^ sounds 



yrcJlcts out c otiii's uiiJ drnws conclusions 
En^o^ books an d HLorlcs 



IdcnclEleti llkoncsscs/dliferen|res In beginning 
sOurtds 



Associates sya^bo^■ with bcRlnnln^-soundag o£ words 
RFADING AND WKUrfc::'? EUP^RESSION 
yitual. Proccss.lntt 

RecQsnlzes basic sfiapes colors 

; fi'^y n ^ i ^ 

Rectf^nizca eUmcnts oPptctorei 



1 



Idcrtttfics ntioicralt 



►Id^tiflcs Utters of the nlr>habet 



RgcoKnlzcs the printed uord has meaning 



KecordlnK LanRuni^te 
Dlctstei stories 



Tra?es letters ^in>I mimetsls 



Copies Ict L erw an^l words 



rtknts own words 



» HDMBEP. coxcr:rr<? 

Counts ob/iccts 



Foms * Kiven set of objects 



Coablnss sets of objects 



Utss nunegals to txptess quantities 



EXTRESSIVE ARTS 
Fartlclpstes In : 

Construction (blocks, woodworklnut 



etc.) 



Clay wodallnR. 



Paint 



tnodi 
IS 



DtswinK J 



SlnntnK 

^ Lprsma t Izs tl on 
yreattvc " 

J SOCI 

ELOP^^£^^^ PT" 



:reatlvc niovcmeat 
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SOCIAL-RIOTIONAT, DEVELOREOT ' 



Pcrsonallty 

Appears happy 



Is sctlvely Invoiyed 



Has hej lch y curiosity 



Asauroeir responstbllLtV 



Self-Esteera 

Ap pears to hnve good self-Ifflsge 



Plsplaya confldance 



Appaars aecure 



SOCIAL SKILLS 

Individual Relationships 

Is considerate oi ochers and tt^elr 
property 



Displays emotions but hsa control 



Group Ralatlonshlps 

Has rtssonnblfc coda of beh.wlor 



C»n be le-^tr or participant 



Accepts uroup rule s 



yetslns Indivriduality 



MOTIVATION FOR L£AR:ii;jO 

Hss positive fecIlnM about school 



Initiates t^sks 



' ^•'•elsta ttt^ comp^te a task 



Pursues a vajMety ofc interests 



Exprsssea pride in ^n work 



Values contrlbutlofjw ot others 



PSYCHOt^IOTOR DEVELOPMEOT 



larfe muscle ctMHnnjATior^ 

has controlled mnivesnent (e.g 
atartlnic. turrilng ) 



stopping, 



CoordTnatea owi^ no vcmciit: running > . 
luTWpinn n, fe ll lo t l^iR ri 



}lis body ba lnr^c^ !<lh- ppln;.- I | , wilklnu n Ilno| _| 
SHALL HUSCLf. Um iW riM IQN . * 

Controla n-itxipiiljtLVLS (e.g., blocks, prgbosrds, 
puy.zlcs) 



Controla croyoni? 
p.itntbruHhc; 



on « I i . "scissors [ L pcacll» liJi 

' ■ r--h 




RvpojCtin^ 
.4 -~ 



J-crUnl , 



TEACHER oo^elK^f^3 



% « 



Please algn, detach and return to school 



COWElfrS BY PABKIfT OR CUARDUN 



□ 



Conference Rcqucated ^ 

y 



Slt;;natur« of P.iront 
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INSTRUCTIONAL MAXERIAL AND EQUIPMENT REQUIREMENTS 

■ ^ . . \ • . 

This section of the Program of Studies identifies ba^ic materials, 

supplies and equipment for implementing kindergarten instruction. Thes 

lists arje considered basic and are being included for use in setting 

up new kindergarten rooms and for guidance in ordering. All of these 

items are listed in the ^xisting materials and equipment catalogs. 

* Itf^'addition to those described above, many excellent additional 
materials ciift»be found in the preview and selection catalog in the 
early childhood section. 

^ecai-on F includes, the following: Page 

1. Basic Materials List for Kindergarten - Nonconsumable - 5 
(Quantities based on 25 pupils) ^ 

2* Guide for Ordering Consumable Materials for ------ 21* 

^Kindergarten (Quantities based on 25 pupils)v-. 




3r Eq'uipping Guide for Kindergarten Classrooms ------ 27 



4. Criteria for Selecting Instructional Materials fcrr - - - 'S3 
Early Childhood Education 
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BASIC MATERIALS cLIST FOR KINDERGARTEN 

(NONCONSUMABLE) . 
■ (Quantities based on 25 pupils) 
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-Early Childhood k ^ 
Section F - 
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c 

1 ' . " ■ ; * 

CRITERIA FOR SELECTING INSTRUCTIONAL 
^MTERIALS FOR EARLY CHILDHOOD EDUCATION 








1. 


'Is the material educationally 3ound--based on research and learning 
theory? 


■ c? 


2. 


Can it be used for assessing, instructing, and/or creativeV expression? 
Is it open-ended or restrictive for the child? 


c 


3. 


Does it have multi-use^ in terms of different learnings, various ages, 
. and need of children, various teaching styles of adults? 

- Is it essential or optional material for a classroom? 

- Will it remain current for a period of years or will it become ' ^. ■ 
obsolete in .a shortytime? 

- Does it contribute to a multisensory approach to learning? 




4. 


Does it duplicate existing materials? If so, is it superior to them, 
according to these criteria? 






- Is it a'pproprlate for purricular areas which lack materials? 




5. 


Does It contribute variety and/or balance to the program? 


- i' 


6. 


Can it be oised with groups of varied sises? 




7. 


.Can it be used in a room simultaneously with other types of activities? 




8. 


Can these materials be efficiently and easily utilized by the teachers 
(even those unfamiliar to her)? 




9. 


Is it durable, well-constructed, safe, and easy to store? 




10, 


Is it aesthetically pleasing for the young child? 


• 


« 


• 

\ ' - ^ ^. . 


ERJ.C 




. . ■ ^ . ■ ' 

1 

' - 35 - • 



